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Vision Statement 
 

To encourage the growth of each person through friendship with Jesus. 
 
Mission Statement 

 
At St Thomas Aquinas we live out our Vision in four  main ways: through Faith, 
People, Education and Innovation. 
 
Faith  
 

·  We believe in education in faith in the Catholic tr adition and we lead by 
example 
In teaching English the teachers at St Thomas Aquinas lead by example in their 
enthusiasm for their Faith. Through their commitment they empower students with 
the positive values, knowledge and skills to use English to understand and learn 
about our Catholic story and traditions. 

 
People  
 

·  We appreciate and value the uniqueness of all membe rs of our school 
community 
Through the learning experiences in English provided for all our students we 
endeavour to meet their individual needs. We will strive to do this by using a wide 
variety of strategies and texts. We will plan and implement our classroom 
programs with an awareness of our students’ needs. 

 
·  We have respect for and value the different culture s and backgrounds of all 

By the inclusion of literature from many cultures in our English curriculum we 
acknowledge the cultural diversity within our community and through these literary 
experiences we hope to reinforce respect for the heritage of all in our community. 

 
·  We work in partnership with parents, caregivers and  the Parish community 

The involvement of all community members, parents, caregivers and Parish is 
integral to the effective teaching and learning of English at St Thomas Aquinas. It 
is through this partnership that we are all actively commissioned to share in the 
experience of providing an exciting and challenging English curriculum. 

 
Education  
 

·  We celebrate the joy of discovery and the excitemen t of learning 
The teachers at St Thomas Aquinas are committed to providing learning 
experiences that inspire in our students a love and passion for English. 
 

Innovation  
 

·  We accept the challenge to continue to develop spir itually and 
professionally 
In order to provide the best possible learning experiences in English the staff at St 
Thomas Aquinas is committed to their personal spirituality and ongoing 
professional learning. 
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Situational Analysis 
 
The English Curriculum document was last reviewed in November 2004 and the 
following recommendations were made: 
 

·  Documenting the school story to share and validate the successes and 
challenges of literacy at St Thomas Aquinas. 

·  Inclusion of the role of special needs within all classrooms in the school.   
This should be support in relation to planning collaboratively with teachers of 
each stage to maximise student outcomes. 

·  There needs to be evidence of Agreed student/class/stage assessment and 
tracking records across the school. 

·  Consistency in programming, central audit of units/programs/stage overviews 
and tracking of outcomes/content taught. 

·  Resources centrally located and accessible for all. 
·  There needs to be consistency within cross-stage classes in relation to 

recording the outcomes covered in programming and reporting. 
·  Ongoing review and evaluation of the usefulness and practicality of the Scope 

and Sequence for Stage planning and programming. 
 
 
The core curriculum for the teaching of English at St Thomas Aquinas is the ACT 
Government’s “Every Chance to Learn” Curriculum Framework (2007). This document 
outlines the Essential Learning Achievements (ELAs) for all students in ACT schools.  
 
 
At St Thomas Aquinas we believe that quality teaching is consistent with quality student 
learning.  St Thomas Aquinas embraces the NSW Quality Teaching Framework.  
The three dimensions of Quality Teaching Framework include: 
 

Intellectual Quality refers to pedagogy aimed at developing deep understanding, 
encouraging the students to use higher-order thinking and communicate their learning 
effectively to others. 
 

Quality Learning Environment refers to the pedagogy that creates the environment where 
all involved in the learning process can do so in an atmosphere that encourages positive 
relationships and risk taking. 
 

Significance relates to the pedagogy that relates to the individual student’s life, making 
connections with their previous knowledge, life experiences and cultural and social 
background. 
 
 
The New South Wales Quality Teaching model with its three dimensions of pedagogy, 
has been used to build on teachers skills which in turn impacts positively on student 
learning.  When all three dimensions of pedagogy are implemented consistently, quality 
teaching and learning occur.  In the past three years teachers at St Thomas Aquinas 
participated in CEO professional learning and school based professional learning in 
relation to QTF and the implications for teaching and learning.  At present the teachers 
are exploring the dimensions of QTF and how the framework can be embedded in 
teaching classroom practice. 
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This year at St Thomas Aquinas we are part of the National Partnership providing 
Professional Learning for teachers and learning support staff.  This partnership has come 
as an outcome of our schools NAPLAN results in 2008.  With the support of the National 
Partnership and the Catholic Education Office Literacy Facilitator, First Steps Reading 
has been implemented throughout the school.  Ongoing professional learning in the area 
of Literacy started in 2009 with First Steps Reading and will continue with First Steps 
Writing in 2011.   Through the National Partnership at St Thomas Aquinas we have a 
School-based Literacy Facilitator who works closely with teachers and the CEO Literacy 
Facilitator.  Furthermore this year with the assistance of the National Partnership and the 
CEO, Reading Recovery has been introduced for ‘at-risk’ students in Year 1. 
 
 
Our future plans for 2011 and beyond are to develop the National Curriculum in English 
and continue our professional learning in First Steps Writing to enhance and develop our 
educational theory and practice in the teaching of English.   
The annual Management Plan Framework will focus our goals for the year ahead (See 
Appendix 1 for CEO template) and this will be developed each October for the following 
year. 
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Rationale 
 
 

Our Rationale is based upon the 10 Principles underpinning the Every Chance to Learn 
Curriculum Framework for ACT Schools. 

1. The framework of the curriculum should identify learning that is essential for all                                               
    ACT students. 
2.  Schools should be responsible for their students’ curriculum. 
3.  Curriculum should be based on the belief that every child can learn. 
4.  Curriculum should focus on maximising student learning. 
5.  Curriculum should provide every student with sustained opportunities to learn. 
6.  Curriculum should promote depth of student understanding and expertise. 
7.  Curriculum should be equitable and inclusive. 
8.  Curriculum decisions should be based in ethical practice. 
9. Curriculum should be coherent and aligned. 
10. Curriculum should be dynamic and responsive. 

 
Language is a means of creating and communicating meaning.  Competence in 
language enables people to function in society, to fulfil their potential as individuals and 
to take full and active involvement in the mission of the Church in the world. 
 
At St Thomas Aquinas it is our mission to help parents prepare their children for full and 
meaningful involvement in life experiences.  Therefore we believe that English is a core 
focus area which underpins each curriculum area and is intrinsic to all learning, 
demanding a whole school commitment.  Our approach is based on the four main 
interrelated uses of English: 
 

·  Listening and speaking with purpose and effect 
·  Reading effectively 
·  Writing effectively 
·  Critically interpreting and creating texts 
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Broad Outcomes 
 
 

ELA 8 The student listens and speaks with purpose a nd effect 
 
ELA 9 The student reads effectively 
 
ELA 10  The student writes effectively 
 
ELA 11 The student interprets and creates texts 

 
 

The outcomes of the English Curriculum at St Thomas Aquinas School are to: 
 
• encourage positive attitudes towards learning English. 
 
• develop the students’ ability to use language effectively and to enable critical reflection 
on how language works. 
 
• promote enjoyment, confidence and independence as language users and learners. 
 
• develop competency in Reading, Writing and Speaking for use in all areas of the 
curricula. 
 
• develop the students’ knowledge and understandings of texts and their structure within 
different contexts. 
 
• recognise the importance of home literacy practices and build upon parental 
involvement. 
 
• ensure that each student has equal opportunity to reach their full potential through a 
wide range of literacy activities and to assist those experiencing difficulty in Literacy, 
through our Learning Support Program. 
 
• further develop the skills of students who are competent in Literacy, through extension 
and enrichment. 
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Scope & Sequence 
 
 

KINDERGARTEN   

LISTENING AND SPEAKING  
Key:  
Essential Content – ELA Skill – to be assessed   

Not covered in the year 
 

 
ELA 8 The student listens and speaks with purpose and effect  
Markers of progress       

By the end of the early childhood band of development, students listen and 
speak in conversations and informal discussions about familiar topics. They 
listen attentively to the views of others, ask questions, contribute information 
and  ideas,  and  express  opinions  relevant  to  the  topic.  They  recount  events 
and  describe  and  report  on  people,  places  and  things  related  to  their  own 
experiences.  They  speak  audibly  and  can  be  understood  by  peers  and 
teacher.       

ESSENTIAL CONTENT     SKILLS  
In early childhood, students have the opportunities  to understand and  
learn about:        

8.EC.1       Good listening behaviours : 
good listening and speaking -appropriate body language 
behaviours and the need to take turns -following one step instructions 

       Good speaking behaviours  
       -take turns 
       -requests appropriately 
       -provides verbal and non-verbal 
8.EC.2       Speaking and listening  
listening  and  speaking  as  providing opportunities to:  
opportunities to  exchange -exchange information 
information,   to   share   and   explore -share and explore ideas 
ideas,  and  to  express  opinions  and -listen to opinions of others 
listen to the opinions of others.   -ask    questions    eg:    who,    what, 

       where, how and why 
In early childhood, students have opportunities to learn to:  
8.EC.3       listen and speak in discussions 
listen    and    speak    in    discussions,  
conversations  and  oral  presentations  
in  small  and  large  groups,  which  are  
usually informal       

8.EC.4       -demonstrates attentive listening 
listen attentively through showing -listens  while  others  present  news 
interest    in    a    speaker’s    tone    or and asks relevant questions 
presentation   and appropriate body 
language   (e.g.   facing   the   speaker,  
facial expressions, gestures) to 

emphasise and clarify meaning    
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8.EC.5       -agrees   or   disagrees   with   others 
identify opinions  provided  by opinions 
members  of  the  group  in  discussions -states and justifies own opinion 
and conversations and make 
judgements about whether they agree  

or disagree       

8.EC.6    -recounts    a    personal    or    shared 
Make  oral  presentations  of  personal experience  using  ‘who,  what,  where 
recounts   or   reports   about   people, and when’ 
places and things related to their own -provides      relevant      ideas      and 
experience, understand the topic, information 
provide   some   relevant   ideas   and -sequences events in order 
information,   and   include   events   in  
sequence.     

8.EC.7    -express   opinions   relevant   to   the 
Ask  questions,  contribute  information topic 
and  ideas,  express  opinions  relevant  - asks questions about Who, What, 
to   the   topic,   and   use   statements,  Where, How & Why 
questions and commands    

8.EC.8    -speaks    audibly    with    sense    of 
Speak  audibly,  with  some  sense  of audience  and  need  of  listeners  eg: 
addressing    an    audience    and    the vary voice, tone and volume 
needs   of   listeners   (e.g.   vary   voice  
tone and volume to add interest).  
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YEAR 1   

LISTENING AND SPEAKING  
Key:  
Essential Content – ELA Skill – to be assessed   

Not covered in the year 
 

 
ELA 8 The student listens and  speaks with purpose and effect  
Markers of progress      

By the end of the early childhood band of development, students listen and 
speak in conversations and informal discussions about familiar topics. They 
listen attentively to the views of others, ask questions, contribute information 
and  ideas, and  express  opinions  relevant  to  the  topic.  They recount  events 
and  describe  and  report  on  people,  places  and  things  related  to  their  own 
experiences.  They  speak  audibly  and  can  be  understood  by  peers  and 
teachers.        

ESSENTIAL CONTENT     SKILLS  
In early childhood, students have the opportunities  to understand and  
learn about:        

8.EC.1       -listens  to  and  shows  respect  for  the 
listen  and  speak  in  discussions, contribution   of   another   in   group   and 
conversations  and   oral class discussions 
presentations  in  small  and  large  - participates in sustained conversation 
groups, which are usually informal  
8.EC.2       -identifies opinions of others and agrees 
listening and speaking  as or disagrees 
providing opportunities  to -  expresses  own  opinions  relevant  to 
exchange information, to share the topic 
and explore ideas, and to express  
opinions and listen to the opinions  

of others.        

In early childhood, students have opportunities to learn to:  
8.EC.3       -exchanges information 
listen  and  speak  in  discussions, -shares ideas 
conversations  and   oral -expresses an opinion on relevant topic 
presentations  in  small  and  large -listens to opinions of others 
groups, which are usually informal -asks  questions  eg:  who,  what,  where, 

        how, why 
8.EC.4       -appropriate body language 
listen attentively  through showing -responds appropriately 
interest   in   a   speaker’s   tone   or -follows instructions to complete tasks 
presentation and appropriate body  
language (e.g. facing the speaker,  
facial expressions, gestures) to  
emphasise and clarify meaning   

8.EC.5       -listens  attentively  and  converses  with 
identify opinions  provided by others     to     share     ideas     or     give 
members     of     the     group     in information 
discussions and conversations and  
make judgements  about  whether 

they agree or disagree     
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8.EC.6      -presents personal recounts and reports 
Make oral presentations of about people, places and things related 
personal recounts or reports about to their own experiences 
people,  places  and  things  related -understands a topic 
to their own experience, -provides   some   relevant   information 
understand the  topic, provide about a topic 
some relevant  ideas and -retells events in sequence 
information,  and  include  events  in  - News telling, partner sharing etc 
sequence.       
8.EC.7      -takes turns 
ask questions,  contribute -requests appropriately 
information and ideas, express -provides answers to simple questions 
opinions relevant to the topic, and  
use statements,  questions and  
commands       

8.EC.8      -speaks audibly with sense of audience 
speak audibly, with some sense of and   the   needs   of   listeners   eg:   vary 
addressing  an  audience  and  the voice tone and volume 
needs  of  listeners  (e.g.  vary  voice  
tone and volume to add interest).  
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YEAR 2   

LISTENING AND SPEAKING  
Key:  
Essential Content – ELA Skill – to be assessed   

Not covered in the year 
 

 
ELA 8 The student listens and speaks with purpose a nd effect   

Markers of p rogress          

By the end of the early childhood band of development, students listen and 
speak in conversations and informal discussions about familiar topics. They 
listen   attentively   to   the   views   of   others,   ask   questions,   contribute 
information  and  ideas,  and  express  opinions  relevant  to  the  topic.  They 
recount  events  and  describe  and  report  on  people,  places  and  things 
related   to   their   own   experiences.   They   speak   audibly   and   can   be 
understood by peers and teachers.      

ESSENTIAL CONTENT     SKILLS     

in early childhood, students have the opportunities  to understand and  
learn about:           

8.EC.1       Good listening behaviours   

listen    and    speak    in    discussions, -appropriate body language, 
conversations  and  oral  presentations gestures and facial expressions  
in  small  and  large  groups,  which  are -follows   instructions   to   complete 
usually informal      task (step by  step)   

8.EC.2       -exchanges information and 
listening  and  speaking  as  providing expresses a personal point of view 
opportunities to  exchange -listens to the opinions of others 
information,   to   share   and   explore     
ideas,  and  to  express  opinions  and     

listen to the opinions of others       

In early childhood, students have opportunities to learn to:    

8.EC.3       -participates   in   class   discussions 
listen    and    speak    in    discussions, on a variety of topics   
conversations  and  oral  presentations -shares ideas with class after group 
in  small  and  large  groups,  which  are discussions    

usually informal          
        

8.EC.4       -listens attentively, showing interest 
listen attentively through showing in a speakers turn or presentation 
interest    in    a    speaker’s    tone    or  - asks questions    
presentation   and appropriate body    
language   (e.g.   facing   the   speaker,     
facial expressions, gestures) to    

emphasise and clarify meaning       

8.EC.5       -listens to the viewpoint of others in 
identify opinions  provided  by discussions and expresses 
members  of  the  group  in  discussions personal opinion   
and conversations and make    
judgements about whether they agree     

or disagree          
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8.EC.6    -gives     personal     recounts     and 
make  oral  presentations  of  personal reports on familiar topics  
recounts   or   reports   about   people, -talks    about    the    sequence    of 
places and things related to their own events in a recount or report 
experience, understand the topic, -uses body language, gestures and 
provide   some   relevant   ideas   and facial expression to emphasize and 
information,   and   include   events   in clarify meaning   

sequence         

8.EC.7    Good speakin g behaviours  
ask  questions,  contribute  information -take turns    
and  ideas,  express  opinions  relevant -requests appropriately  
to   the   topic,   and   use   statements, -provides   verbal   and   non-verbal 
questions and commands   answers to simple questions 

    -asks questions to clarify
    information and gain additional
    information    

    -use      statements      to      express 
    opinion,  arguments  and  to  present 
    information    

    -use commands when instructing 
8.EC.8    -speaks     clearly     and     conveys 
speak  audibly,  with  some  sense  of meaning to peers
addressing    an    audience    and    the -experiments with   varying    
needs   of   listeners   (e.g.   vary   voice voice, tone,        volume  and pace 

tone and volume to add interest).      
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YEAR 3   

LISTENING AND SPEAKING  
Key:  
Essential Content – ELA Skill – to be assessed   

Not covered in the year 
 

 
ELA 8 The Student listens and speaks with purpose a nd effect   

By the end of the later childhood band of development, students listen and 
speak  in  conversations,  discussions  and  short  oral  presentations  in  formal 
and informal contexts. They listen actively to engage with the topic and with 
the   contributions   of   others.   They   provide   a   logical   sequence   when 
describing  a process  or  explaining  an  event  and  explore  ideas  and  issues 
that  extend  beyond  their  immediate  experience.  They  refer  to  main  ideas 
and  formulate  arguments  supported  by  a  few  reasons.  They  speak  clearly 
and   experiment   with   language,   voice   and   body   language   to   engage 
listeners.       

    

ESSENTIAL CONTENT  SKILLS    

In  later  childhood,  students  have  opportunit ies  to  understand  and  
learn about:        

8.LC.1     -justifies  a  point  of  view  and  states 
listening  and  speaking  as  providing  reasons why   
opportunities   to   clarify   ideas   and  -conducts  brief  dialogue  with  peers 
understandings  on  a  topic,  to  put  and adults to obtain opinions  
forward views and arguments and to      

seek the opinions of others      

8.LC.2     -describes   people,   places,   events 
how   people,   places,   events   and  and things   
things     can     be     portrayed     and  -uses nouns, verbs and adjectives to 
discussed in particular ways.  enrich a presentation  

   

In later childhood, students have opportunities to learn to:   

8.LC.3     -contributes to class discussions  

listen   and   speak   in   discussions,  -consider the needs of the listeners 
conversations and oral presentations      
in   informal   and   formal   contexts,      
using  language  and  content  to  suit      
the  audience  and  the  context,  and      
considering the needs of listeners to      
hear  and  understand  what  they  are      

saying         

8.LC.4     Listening behaviours:   

listen actively and constructively,  - active listening   
providing  positive  and  encouraging  -constructive listening  
feedback  to  speakers  and  seeking  -provide      positive      feedback      to 
clarification   when   they   have   not  speakers   
understood what is said  -seeks clarification   

     -applies  conventions  of  turn  taking 
     and interruption depending on 
     context   

     -body      language      (eg:      posture, 
     pointing)   
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8.LC.5       

identify  opinions  offered  by  others, -recognises      and      responds      to 
propose   other relevant   viewpoints different viewpoints of others 
and  extend  ideas  in  a  constructive  

way        

8.LC.6      - summaries & paraphrases 
refer     to     main     ideas,     provide -succinctly outlines the main ideas of 
explanations  and formulate an unfamiliar topic 
arguments    supported    by    a    few -builds on others ideas 
reasons to explore information, ideas  
and  issues  that  extend  beyond  their  
immediate experience    

8.LC.7      -prepares    and    gives    short    oral 
prepare     and     give     short     oral presentations 
presentations, and experiment with -experiments    with    techniques    of 
techniques to engage listeners  volume, tone, vocabulary choices 
8.LC.8      -logically sequences ideas to explain 
use  a  logical  sequence  of  events  to processes or events 
describe   a   process   or   explain   a  
phenomenon      

8.LC.9      Speaking behaviours:  
speak    with    clarity,    using    facial -speaks with clarity 
expressions, movements, gestures, -uses facial expressions 
voice  volume  and  tone  to  enhance -uses movements and gestures 
their expression of ideas   -adjusts  voice,  volume  and  tone  to 

       enhance their expression of ideas 
       -questions  to  gain  information  and 

       

clarification 
- put forward views and arguments 
- reads work aloud to class 
 

8.LC.10      -manages      a      conversation      or 
draw on their knowledge of texts and  discussion within a small group 
language to use: thinking and feeling  - builds on the ideas of others 
verbs to give opinions (e.g. ‘believe’,  - giving & seeking opinions 
‘hope’,   ‘prefer’);   nouns,   verbs   and  - considers the needs of other  
adjectives to represent people, - understands that spoken texts are  
places,   events   and   things   in   a    different from written texts 
chosen  way  (positive  or  negative);  
and statements, questions and 
commands to generate and maintain  
discussions and conversations   
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YEAR 4   

LISTENING AND SPEAKING  
Key:  
Essential Content – ELA Skill – to be assessed   

Not covered in the year 
 

 
ELA 8 The Student listens and  speaks with purpose and effect   

Markers of progress       

By the end of the later childhood band of development, students listen and 
speak in conversations, discussions and short oral presentations in formal 
and  informal  contexts.  They  listen  actively  to  engage  with  the  topic  and 
with  the  contributions  of  others.  They  provide  a  logical  sequence  when 
describing a process or explaining an event and explore ideas and issues 
that extend beyond their immediate experience. They refer to main ideas 
and formulate arguments supported by a few reasons. They speak clearly 
and  experiment  with  language,  voice  and  body  language  to  engage 
listeners.        

      

ESSENTIAL CONTENT   SKILLS     

In  later  childhood,  students  have  opportunitie s  to  understand  and  
learn about:        

8.LC.1    -justifies   a   point   of   view   with 
Listening   and   speaking   as   providing supporting evidence  
opportunities    to    clarify    ideas    and -conducts  brief  interviews  with 
understandings   on   a   topic,   to   put peers    and    adults    to    obtain 
forward views and arguments and seek information   about   an   issue   or 
the opinions of others  topic.    

8.LC.2    -listens     to     descriptions     of 
How people, places, events and things unfamiliar   places, people and 
can   be   portrayed   and   discussed   in things    

particular ways       

In later childhood, students have opportunities to learn to:   

8LC.3    -Listen and speak in discussions 
listen     and     speak     in     discussions, conversations  and oral 
conversations and oral presentations in presentations in formal and 
informal   and   formal   contexts,   using informal contexts   
language    and    content    to    suit    the     
audience     and     the     context,     and     
considering  the  needs  of  listeners  to     
hear   and   understand   what   they   are     

saying        

8.LC.4    -challenges  a  point  of  view  with 
Listen  actively  and  constructively,  and supporting evidence  
provide positive and encouraging  - active listening    
feedback   to   speakers   and   seeking  - provide feedback    
clarification     when     they     have     not  - seek clarification    
understood what is said   - engage others    
8.LC.5    -respects, responds and 
Identify   opinions   offered   by   others, acknowledges  the  viewpoints  of 
propose  other  relevant  viewpoints  and others    

extend ideas in a constructive way     
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8.LC.6         -plans  spoken  texts,  identifying 
Refer      to      main      ideas,      provide the   main   ideas   on   the   topics 
explanations  and  formulate  arguments familiar and unfamiliar   
supported  by  a  few  reasons  to  explore      
information,    ideas    and    issues    that      
extend  beyond their  immediate      

experience            

8.LC.7         -gives  short  oral  presentations 
Prepare and give  short oral that engage the listener   
presentations, using techniques to      

engage listeners           

8LC.8         -   outlines   logical   sequence   of 
use  a  logical  sequence  of  events  to events to describe a process  
describe    a    process    or    explain    a      

phenomenon            

8.LC.9         -uses   tone   of   speech,   body 
Speak   with   clarity   and   using   facial language  and gesture 
expressions, movements, gestures, appropriate to audience   
voice volume and tone to enhance their      

expression of ideas           

8.LC.10        -uses      verbs,      nouns      and 
draw  on  their  knowledge  of  texts  and adjectives to  represent people, 
language  to  use:  thinking  and  feeling places, events    
verbs  to  give  opinions  (e.g.  ‘believe’, -uses statements, questions and 
‘hope’,    ‘prefer’);    nouns,    verbs    and commands to generate and 
adjectives  to  represent  people,  places, maintain discussions   
events   and   things   in   a   chosen   way  - understands spoken      
(positive  or  negative);  and  statements,  are different to written   texts  
questions  and  commands  to  generate       
and maintain discussions and      

conversations.            
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YEAR 5   

LISTENING AND SPEAKING  
Key:  
Essential Content – ELA Skill – to be assessed   

Not covered in the year 
 

 
ELA 8 The Student listening and speaks with purpose  and effect  

 

Markers of progress      
 

By the end of the later childhood band of development, students listen and 
 

speak in conversations, discussions and short oral presentations in formal 
 

and  informal  contexts.  They  listen  actively  to  engage  with  the  topic  and 
 

with  the  contributions  of  others.  They  provide  a  logical  sequence  when 
 

describing a process or explaining an event and explore ideas and issues 
 

that extend beyond their immediate experience. They refer to main ideas 
 

and formulate arguments supported by a few reasons. They speak clearly 
 

and  experiment  with  language,  voice  and  body  language  to  engage 
 

listeners.        
 

ESSENTIAL CONTENT   SKILLS    
 

In  later  childhood,  students  have  opportunitie s  to  understand  and  
 

learn about:        
 

8.LC.1      -listens  to  sustained  arguments 
 

listening   and   speaking   as   providing and supporting evidence  
 

opportunities    to    clarify    ideas    and -recognises  when  an  opinion  is 
 

understandings   on   a   topic,   to   put offered as opposed to fact  
 

forward  views  and  arguments  and  to -presents  a  point  of  view  on  an 
 

seek the opinions of others issue   and   supports   it   with   a 
 

       

      relevant argument  
 

8.LC.2      -describes people, places, 
 

how people, places, events and things events  and  things  with  effective 
 

can   be   portrayed   and   discussed   in use of adjectives  
 

particular ways.     - provides explanations   
 

In later childhood, students have opportunities to learn to:   
 

8.LC.3      -uses  language  and  content  to 
 

listen    and    speak    in    discussions, suit the audience and the context 
 

conversations and oral presentations in  - exchange information   
 

informal   and   formal   contexts,   using  - shares ideas   
 

language   and   content   to   suit   the  - listens to others points of   view 
 

audience     and     the     context,     and    
 

considering  the  needs  of  listeners  to    
 

hear  and  understand  what  they  are    
 

saying         
 

8.LC.4      -questions   the   speaker   on   the 
 

listen actively and constructively, relevant topic   
 

providing positive and encouraging -comments    and    adds    further 
 

feedback   to   speakers   and   seeking information to the relevant topic 
 

clarification    when    they    have    not   - active listening   
 

understood what is said   - projects interest in topic   
 

8.LC.5      -participates   in   class   debates 
 

identify   opinions   offered   by   others, about familiar topics  
 

propose  other  relevant  viewpoints  and    
 

extend ideas in a constructive way    
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8.LC.6      -summarises     main     ideas     of 
refer      to      main      ideas,      provide unfamiliar issues     
explanations  and  formulate  arguments - formulates arguments from 
supported by a few reasons to explore research of an unfamiliar topic 
information,   ideas   and   issues   that         
extend beyond their immediate        

experience             

8.LC.7      -gives   short   oral   presentations 
prepare      and      give      short      oral involving the audience through 
presentations, and experiment with questioning and  dramatic 
techniques to engage listeners  techniques      

8.LC.8      -logically    sequences    ideas    to 
use  a  logical  sequence  of  events  to explain processes or events  
describe    a    process    or    explain    a         

phenomenon             

8.LC.9      Speaking behaviours    

speak     with     clarity,     using     facial -speak with clarity     
expressions, movements, gestures, -use facial expressions    
voice   volume   and   tone   to   enhance -use of movements and gestures 
their expression of ideas   Use specialist language   

      -modulation    of    volume,    pitch, 
      pronunciation and pace to 
      enhance ideas and match 
      purpose and audience    

8LC.10  draw  on  their  knowledge  of -uses  statements,  questions  and 
texts and language to use: thinking and commands to generate and 
feeling   verbs   to   give   opinions   (e.g. maintain discussions and 
‘believe’, ‘hope’, ‘prefer’); nouns, verbs conversations     
and   adjectives   to   represent   people,         
places,  events  and  things  in  a  chosen         
way     (positive     or     negative);     and         
statements,  questions  and  commands         
to  generate  and  maintain  discussions         

and conversations.            
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YEAR 6   

LISTENING AND SPEAKING  
Key:  
Essential Content – ELA Skill – to be assessed   

Not covered in the year 
 

 
ELA 8  The student listens and speaks with purpose and effect   

Markers of progress        

By the end of the early adolescence band of development, students listen 
and speak in conversations, prepared and spontaneous discussions, oral 
presentations,   meetings   and   debates.   They   demonstrate   appropriate 
audience  behaviours  and  listen  strategically  to  evaluate  the  ideas  and 
arguments  of others. They present information and arguments from their 
research,  providing  some  supporting  details  and  evidence  to  sustain  a 
point  of  view.  They  engage  listeners  by  reflecting  and  using  spoken and 
non-verbal  techniques  to  emphasise  meaning  and  appeal  to  particular 
audiences. They adjust the formality of their language to suit the context, 
purpose and audience.       

      

ESSENTIAL CONTENT  SKILLS      

In early adolescence, students have opportunit ies to understand and  
learn about:        

8.EA.1 -listens   attentively   to   ideas, 
listening    and    speaking    as    providing issues and directions  
opportunities   to   explore   and   consider -examines techniques used
ideas  and  issues,  advance  opinions,  and by speakers to influence
influence  and  persuade  others  to  a  point others     

of view       

8.EA.2 -displays  appropriate
appropriate   audience   behaviours   in   a behaviours  when  listening  to 
range of listening contexts formal and  informal

 presentations    

8.EA.3 -examines    how    non-verbal 
how    speakers    adjust    language    and gestures enhance meaning 
speaking style to suit the context, purpose -detects strategies that
and     audience     (e.g.     to     show     or speakers use to influence an 
acknowledge    power    and    to    indicate audience such as emotive
closeness   or   distance   in   relationships) language,  exaggerated
and   how   listeners   influence   speakers’ claims etc..    
choices   through   their   non-verbal   and       

verbal responses       

8.EA.4  
 - adjusts language to show or 
acknowledge power and 
indicate closeness or distance 
in relationship 

how    speakers    use    their    assumptions 
about  the  characteristics  of  listeners  to 
engage  their  interest  and  attention  and 
check these through listeners’ responses. 
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In early adolescence, students have opportunities t o learn to:     

8.EA.5         -participates   in   debates   on 
listen      and      speak      in      discussions, various issues      
conversations and oral presentations, -  responds constructively to 
including prepared and spontaneous other points of view    
discussions, meetings and debates   -engages    in    informal    and 

         formal  conversation within
         their  Literacy  groups  and  /or 
         whole class       

8.EA.6         -listens    to    and    interprets 
listen  strategically  and  systematically  in sustained arguments and
order  to  think  through  ideas  presented, supporting evidence    
record  responses  and  develop  a  point  of -develops   a   point   of   view 
view     (e.g.     take     notes     from     oral based  on orally presented
presentations,  news  items, ideas         
documentaries)   and, when appropriate,         

engage in discussion with the speaker           

8.EA.7         -prepares  oral presentations
examine    ideas    and    information    and based on research    
present  arguments  drawn  from  research          

into topics of interest to them             

8.EA.8         -identifies the main ideas and 
identify  main  issues  of  a  topic,  provide supporting details     
arguments   with   supporting   details   and -presents  sustained  point  of 
evidence, and sustain a point of view  view   identifying main ideas

         and  arguments  with
         supporting details     

8.EA.9          
 - retells events through use of 
story boards 
 - reflects on its significance 

provide   succinct   accounts   of   personal 
experiences or events and reflect on their 
significance       

8.EA.10        -prepares   and   presents   an 
prepare  and  give  oral  presentations  for oral  presentation  using
particular audiences, including appropriate technology       
use   of   visual   aids   (e.g.   report   of   an -recites poetry using effective 
inquiry,  prepared  speech  on  a  topic  or techniques to engage the
issue, debate)       audience interest     

8.EA.11        -uses  gestures, posture,
engage listeners by projecting a sense of facial expressions, tone of 
commitment,  interest  and  authority  on  a voice,  pace  of  speaking  and 
topic   and   by   using   spoken   techniques authoritative  voice  to  engage 
(e.g.   pace,   volume,   pronunciation)   and the interest of an audience  
non-verbal  techniques  (e.g. facial -speaks with clarity and uses 
expression,  gesture, movement) to appropriate   intonation,
emphasise   meaning   and   to   appeal   to volume and pauses when
different audiences      presenting       
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8.EA.12        -interprets audience reactions 
as a speaker, interpret audience reactions -develops questions based
and     adjust     ways     of     speaking,     as orally presented information 
necessary,  to  maintain  audience  interest          
and  attention  and,  as  a  listener,  respond          
to   speakers   in   appropriate   ways   about          
their comprehension, interest  and         

attention                 

8.EA.13 -uses   words   of   modality   to 
draw   on   their   knowledge   of   texts   and persuade an audience 
language  to  use:  evaluative  nouns,  verbs  
and adjectives to express opinions and to  - uses emotive language 
represent   people,   places,   events   and  
things   in   ways   that   appeal   to   certain  
groups;  and  words  to  indicate  degrees  of  
certainty (e.g. ‘must’, ‘should’, ‘may’).  
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KINDERGARTEN   

READING  
Key:  
Essential Content – ELA Skill – to be assessed    

Not covered in the year  
 

 
ELA 9 The st udent reads effectively        

By  the  end  of  the  early  childhood  band  of  development,  students  read 
effectively  a  range  of  simple  imaginative  and  information  texts  about 
familiar topics, using familiar language and supportive text structure. They 
read  these  texts  fluently,  recognise  many  high-frequency  words  in  texts, 
and predict and check meanings. They use strategies to self-monitor their 
reading for meaning and to search for and use meaning, word order and 
visual information (or cues) to detect and self-correct errors when meaning 
is   lost   and   to   decode   unknown   words.   They   distinguish   between 
imaginative and information texts, and identify characters, setting, order of 
events and key information in texts. They respond to texts and use them 
for particular purposes.        

        

ESSENTIAL CONTENT   SKILLS       

In  early  childhood,  students  have  the  opportu nities  to  understand  
and learn about:          

9.EC.1     -participates   in   the   shared   and 
a      range      of      imaginative      and guided reading of a variety of text 
information texts (e.g. children’s forms      
stories, rhymed verses, fairytales,  - participates in modelled  &   

   independent reading at  
   appropriate levels 

fables, simple   reports,   transactions 
and explanations)   

9.EC.2     Understands  that  imaginative
how  imaginative  texts  can  entertain, texts can:      
move   and   teach   important   things, -entertain     
have  plots,  settings  and  characters, -move and teach important things 
and    are    produced    for    particular -have plots, settings and
audiences    characters     

     -written for an audience   

9.EC.3     Understand  that  information  texts 
how  information  texts  can  report  and can:      
explain  information  and  events,  and -report      
can     be     produced     for     different -explain information    
audiences  to  reflect  the  interests  of -be      produced      for      different 
the intended readers  audiences     

9.EC.4     -reads from left to right and top to 
conventions  of  print  (e.g.  left  page bottom      
before  right,  left  to  right  and  top  to -holds book correctly and turns to 
bottom  direction  of  print,  sentences, the next page     
words  and  spaces,  letters  and  letter -makes connections between
order   in   words,   basic   punctuation, illustrations and written text  
how illustrations relate to the print) -identifies  spaces  between  words 

     in sentences     

     -recognises    that    words    in    a 
     sentence have meaning   
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9.EC.5       -logs on and off    

some  conventions  of  electronic  texts -access    my    internet    and    my 
(e.g. scrolling, text  boxes classes     
accompanying   other   text   or   visual -access word document  
elements, using hyperlinks and     
buttons  on  Internet  pages  to  access      

text)            

9.EC.6       -phonemic awareness strategies 
words  commonly  used  in  the  texts -phonic strategies   
they  read  (reading  vocabulary),  and  - including rhyming, substitution &  

    manipulation of sounds in words the    ways    in    which    sounds    are 
24rganized in spoken language
(phonemic awareness)  and
represented    by    letters    and    letter 
clusters in print (phonics).   

In early childhood, students have opportunities to learn to:    

9.EC.7       -uses     picture     cues     to     gain 
read  and  interpret  simple  imaginative meaning     
texts containing ideas and information      
related   to   their   real   and   imagined      
worlds,   with   illustrations   that   clarify      

meaning            

9.EC.8       -identifies main idea   

identify the main topic of a story, retell -begins   to   draw   inferences   or 
a   sequence   of   events   and   draw conclusions from information. 
inferences from directly  stated     
descriptions    and    actions    (e.g.    a      

character’s feelings)         

9.EC.9        - read information texts     

read  and  interpret  information  texts  - explain information      
containing information related to their  - identify main points (facts)     

own experiences          

9.EC.10       In information texts:    

identify  key  events,  order  of  events -identify key events   
and  some  directly  stated  supporting -order    events    (pictorially)    and 
information, and relate their directly stated supporting
interpretations  of  texts  to  their  own information    
experiences      -relate     interpretation     to     own 

       experiences    

9.EC.11       -use  picture  cues  to  decode  and 
use   strategies   to   self-monitor   their gain meaning from the text  
reading for meaning and to search for      
and   use   meaning,   word   order   and  

 - has a bank of high frequency  
   words & understands their  
   meaning 

visual  information  (or  cues)  to  detect 
and self-correct errors when meaning 
is lost       

9.EC.12       Decode  new  and  unfamiliar
decode   new   and   unfamiliar   words words using     
using common letter-sound -common letter / sound
relationships,   common   visual letter relationships    
patterns,   simple   tense   and   plural - common visual patterns  
endings    and    a    base    word,    and   - chunking     

similarity to other known words       
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9.EC.13   -begins to read for meaning 
read texts in a phrased and fluent way     

to gain meaning and enjoyment     

9.EC.14   -respond  to  texts  in  a  variety  of 
respond  to  texts  in  a  variety  of  ways ways : discussion, drama, 
(e.g. discussion, drama, drawing, drawing, writing their own text 
writing their own texts).      
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YEAR 1 
READING  

Key: 
Essential Content – ELA Skill – to be assessed   

Not covered in the year 
 

 
ELA 9 The student reads effectively      

Markers of progress       

By  the  end  of  the  early  childhood  band  of  development,  students  read 
effectively a range of simple imaginative and information texts about familiar 
topics, using familiar language and supportive text structure. They read these 
texts fluently, recognise many high-frequency words in texts, and predict and 
check   meanings.   They   use   strategies   to   self-monitor   their   reading   for 
meaning   and   to   search   for   and   use   meaning,   word   order   and   visual 
information  (or  cues)  to  detect  and  self-correct errors  when  meaning  is  lost 
and  to  decode  unknown  words.  They  distinguish  between  imaginative  and 
information  texts,  and  identify  characters,  setting,  order  of  events  and  key 
information  in  texts.  They  respond  to  texts  and  use  them  for  particular 
purposes.        

      

ESSENTIAL CONTENT   SKILLS     

In early childhood, students have the opportunities  to understand and  
learn about:         

9.EC.1     -participates    in    the    reading    of 
a      range      of      imaginative      and particular texts    
information texts (e.g. children’s - selects  texts  that  tell  stories,  texts 
stories, rhymed verses, fairytales, that have information   
fables, simple   reports,   transactions    

and explanations)       

9.EC.2     -discusses  and  recognises  the  main 
how  imaginative  texts  can  entertain, characters,    plot    and    setting    in 
move   and   teach   important   things, imaginative texts    
have  plots,  settings  and  characters, -identify key events   
and    are    produced    for    particular     

audiences        

9.EC.3     Understands  that  information  
how  information  texts  can  report  and texts can     
explain  information  and  events,  and -report    
can     be     produced     for     different -explain events    
audiences  to  reflect  the  interests  of -be produced for different audiences 
the intended readers      

9.EC.4     Conventions of print:    

conventions  of  print  (e.g.  left  page -reads  from  left  to  right  and  top  to 
before  right,  left  to  right  and  top  to bottom    
bottom  direction  of  print,  sentences, -identifies a sentence   
words  and  spaces,  letters  and  letter -recognises information is organised 
order   in   words,   basic   punctuation, in a particular way   
how illustrations relate to the print) -understands sentences have 

     spaces  between words  and  are  in 
     an order    
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9.EC.5       uses appropriate terminology to
some  conventions  of  electronic  texts discuss computer  texts, eg
(e.g. scrolling, text boxes spacebar, scrolling, locate   Internet
accompanying   other   text   or   visual sites on home pages    
elements, using hyperlinks ad buttons  - logs on & off       

on Internet pages to access text)  - accesses Word       

9.EC.6       -reads and recognises sight words 
words  commonly  used  in  the  texts -reads cvc words    
they  read  (reading  vocabulary),  and -recognises and sounds initial blends 
the    ways    in    which    sounds    are as taught in phonics    
organised in spoken language        
(phonemic  awareness) and        
represented    by    letters    and    letter        

clusters in print (phonics).         

In early childhood, students have opportunities to learn to:    

9.EC.7       -uses picture cues, reading on, word 
read  and  interpret  simple  imaginative cues to gain meaning   
texts containing ideas and information        
related   to   their   real   and   imagined        
worlds,   with   illustrations   that   clarify        

meaning              

9.EC.8       -identifies main idea of story  

identify the main topic of a story, retell -retells events in story in sequence 
a   sequence   of   events   and   draw  - draws conclusions or inferences 

 inferences from directly stated 
descriptions    and    actions    (e.g.    a 
character’s feelings)           

9.EC.9       -read    and    interpret    simple    texts 
read  and  interpret  information  texts related to their real world  
containing information related to their        

own experiences           

9.EC.10       -identifies key events in information 
identify  key  events,  order  of  events -sequence   the   order   of   events   in 
and  some  directly  stated  supporting information      
information,  and relate their -locates   supporting   information   for 
interpretations  of  texts  to  their  own main idea      

experiences             

9.EC.11       -attempts     to     self-correct     when 
use   strategies   to   self-monitor   their meaning is disrupted while reading 
reading for meaning and to search for -maintains  continuity in
and   use   meaning,   word   order   and understanding when meaning is
visual  information  (or  cues)  to  detect disrupted      
and self-correct errors when meaning  - re-reading  
is lost              

9.EC.12       -decodes     words     using     familiar 
decode   new   and   unfamiliar   words sounds and letter patterns (blends) 
using common  letter-sound  - phonemic awareness strategies 

 - phonic strategies 
 - chunking 

relationships, common visual letter 
patterns,   simple   tense   and   plural 
endings    and    a    base    word,    and 
similarity to other known words  
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9.EC.13       -reads with fluency    

read texts in a phrased and fluent way -reads for meaning    

to gain meaning and enjoyment  -reads for enjoyment    

9.EC.14   -  responds  to  text  eg:  discussion, 
respond  to  texts  in  a  variety  of  ways drama, drawing, retelling story.... 
(e.g. discussion, drama, drawing,  

writing their own texts).   
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YEAR 2   

READING  
Key:  
Essential Content – ELA Skill – to be assessed    

Not covered in the year  
 

 
ELA 9 The student reads effectively        

Markers of progress        

By  the  end  of  the  early  childhood  band  of  development,  students  read 
effectively a range of simple imaginative and information texts about familiar 
topics, using familiar language and supportive text structure. They read these 
texts fluently, recognise many high-frequency words in texts, and predict and 
check   meanings.   They   use   strategies   to   self-monitor   their   reading   for 
meaning   and   to   search   for   and   use   meaning,   word   order   and   visual 
information  (or  cues)  to  detect  and  self-correct errors  when  meaning  is  lost 
and  to  decode  unknown  words.  They  distinguish  between  imaginative  and 
information  texts,  and  identify  characters,  setting,  order  of  events  and  key 
information  in  texts.  They  respond  to  texts  and  use  them  for  particular 
purposes.       

       

ESSENTIAL CONTENT  SKILLS       

In early childhood,  students have the opportunities to understand and  
learn about:        

9.EC.1 -recognises  that  fiction  and  non 
a  range  of  imaginative  and  information fiction   texts   1.   tell   stories   2. 
texts   (e.g.   children’s   stories,   rhymed incorporate information 3. explain 
verses, fairytales, fables, simple reports, how to do things and 4. persuade 
transactions and explanations) the reader.     

 -  identifies  the  main  characters, 
 plot, setting, orientation,
 complication and resolution in
 imaginative texts.   

 -  identifies  the  structures/scaffold 
 of    an    information    report    and 
 imaginative text.   

9.EC.2 Understands   that  imaginative
how   imaginative   texts   can   entertain, texts can      
move  and  teach  important  things,  have -entertain     
plots,  settings  and  characters,  and  are -move   an   audience   and   teach 
produced for particular audiences important  things  about  ourselves 

 and others     

 -have plots, settings and
 characters     

 -be     written     for     a     particular 
 audience      

9.EC.3 -    discusses    the    structure    of 
how   information   texts   can   report   and information  texts  in  order  to  gain 
explain information and events, and can meaning and relevance.  
be  produced  for  different  audiences  to       
reflect   the   interests   of   the   intended       

readers       
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9.EC.4       -  responds  to  punctuation  when 
conventions of print (e.g. left page before reading   aloud, e.g. full  stops, 
right,   left   to   right   and   top   to   bottom capital  letters  at  the  beginning  of 
direction  of  print,  sentences,  words  and a sentence, question marks, 
spaces, letters and letter order in words, commas, exclamation marks, 
basic punctuation, how illustrations quotation marks.     

relate to the print)            

9.EC.5       - identifies interactive whiteboard / 
some   conventions   of   electronic   texts computer functions   for   Internet 
(e.g. scrolling, text boxes accompanying research and word documents 
other   text   or   visual   elements,   using  - accesses myclasses through use 

   of hyperlinks hyperlinks and buttons on Internet pages 
to access text)     

9.EC.6       -  draws  on  knowledge  of  letter- 
words  commonly  used  in  the  texts  they sound relationships when trying to 
read (reading vocabulary), and the ways read    unknown    words,    eg    by 
in which sounds are organised in spoken sounding out and breaking words 
language (phonemic awareness) and into syllables      
represented by letters and letter clusters         

in print (phonics).            

In early childhood, students have opportunities to learn to:     

9.EC.7       -uses  information  about  meaning 
read   and   interpret   simple   imaginative from   their   own   knowledge   and 
texts  containing  ideas  and  information experience from pictures and 
related to their real and imagined worlds, illustrations  from texts previously 
with illustrations that clarify meaning  read       

9.EC.8       -identifies  the  main  topic  or  key 
identify the main topic of a story, retell a information   in   a   text   and   can 
sequence of events and draw inferences support with evidence    
from   directly   stated   descriptions   and         

actions (e.g. a character’s feelings)          

9.EC.9       -read  and  interpret  simple  texts 
read    and    interpret    information    texts related to their real and imagined 
containing   information   related   to   their worlds       

own experiences             

9.EC.10      -identify key events    

identify  key  events,  order  of  events  and -retell a sequence     
some  directly stated supporting -relate their interpretations to own 
information, and relate their experience       
interpretations   of   texts   to   their   own  - connecting 
experiences             

9.EC.11      -  re-reads  to  clarify  meaning  of 
use    strategies    to    self-monitor    their the text.       
reading  for  meaning  and  to  search  for         
and use meaning, word order and visual         
information  (or  cues)  to  detect  and  self-         

correct errors when meaning is lost          
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9.EC.12      -blends long  vowels  with 
decode  new  and  unfamiliar  words  using consonants and consonant 
common      letter-sound      relationships, blends eg: made, road, sea   
common   visual   letter   patterns,   simple -blends  cvvc  words,  words  with 
tense  and  plural  endings  and  a  base vowel digraphs, eg rain and train, 
word,   and   similarity   to   other   known double  vowel  sounds  eg  ‘ee’  and 
words       other digraphs      

9.EC.13 -reads with fluency and
read texts in a phrased and fluent way to expression  to  assist  the  meaning 
gain meaning and enjoyment of the text    

9.EC.14 -respond  to  texts  in  a  variety  of 
respond to texts in a variety of ways (e.g. ways eg: discussion, drama,
discussion, drama, drawing, writing their drawing, writing their own texts 
own texts).      
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YEAR 3   

READING  
Key:  
Essential Content – ELA Skill – to be assessed   

Not covered in the year 
 

 
ELA 9 The student reads effectively     

Markers of progress       

By  the  end  of  the  later  childhood  band  of  development,  students  read 
effectively   a   range   of   texts   that   explore   some   unfamiliar   ideas   and 
experiences. They read fluently for meaning, recognise many words in texts, 
including  subject-specific  vocabulary,  and  use  contextual  information  and 
visual  analysis  to  decode  unknown  words  and  make  sense  of  the  difficult 
parts  of  texts.  They  identify  and  discuss  authors’  purposes,  characters, 
settings,  plots,  main  ideas  and  supporting  details.  They  identify  the  generic 
structures and some of the language features of imaginative, information and 
argument texts. They compare information presented in different texts on the 
same topic. They select and use texts for their  own interests and purposes 
and respond to texts in a variety of ways.    

ESSENTIAL CONTENT    SKILLS    

In  later  childhood,  students  have  the  opportu nities  to  understand  and  
learn about:        

9.LC.1     -recognises  that  texts  are  written 
a  range  of  imaginative,  information  and in   a   variety   of   genres   (non- 
argument  texts  in  printed  and  electronic assessable)   
formats   that   entertain,   move,   report,    
present   opinions   and   persuade   (e.g.    
children’s stories, Dreaming stories,   
myths    and    legends,    poetry,    lyrics,    
procedures, reports, explanations,   
magazine     and     news     articles     and    

arguments)        

9.LC.2     -identifies  the  structure  of  given 
the  different  stages  of  imaginative  texts texts  in  order  to:  gain  meaning 
(e.g.  in  stories  an  orientation  sets  the and relevance  
scene    and    introduces    characters,    a -create tension and suspense 
sequence    of    events    can    build    up    
complications  and  resolutions  to  create    

tension and suspense)      

9.LC.3     -identifies language features 
the   purposes   of   information   texts   to aimed to engage the reader 
inform,  persuade  and/or  entertain  and    
how  these  texts  usually  have  a  point  of    

view        

9.LC.4     -identifies      layout      of      report: 
the   generic   structure   and   layout   of introduction, main ideas, 
reports  and  arguments  (e.g.  a  general supporting statements, conclusion 
statement or introduction for the topic; a    
main   contention;   a   point,   reason   or    
evidence   for   argument   elaborated   in    
each     following     paragraph;     and     a    

conclusion)        
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9.LC.5        

 - explain punctuation (basic terms)  the   function   of   statements,   questions, 
commands and exclamations   

9.LC.6       -identifies language features
language used by authors to engage the aimed  to  engage  the  reader  or 
reader  (e.g.  descriptive  words  such  as portray characters    
adjectives  and adverbs, figurative      
language  such  as  simple  similes,  and       
stanzas,  rhyme  and  rhythm  in  rhymed       
verse) and to portray characters, people       
and  events  in  particular  ways  (e.g.  to       

create positive or negative perspective)       

9.LC.7       -recognises  nouns, verbs,
parts of a sentence that indicate what is adjectives and adverbs which
happening   (verbs),   who   and   what   is enhance the depth of the author’s 
taking part (nouns) and the intention      
circumstances   surrounding the action      

(prepositional phrases and adverbs).       

In later childhood, students have opportunities to learn to:     

9.LC.8       -reads  and  understands  a  wide 
read  and  interpret  imaginative  texts  that range of imaginative texts   
contain   characters,   settings   and   plots       
developed in some detail, and topics and       
issues   that   may   extend   beyond   the       

immediate plot           

9.LC.9       -reads and  understands
read    and    interpret    information    and information and argument texts 
argument  texts  in  printed  and  electronic   by applying the strategies – 

·  comparing 
·  inferring 
·  paraphrasing etc 

forms that contain information and ideas 
extending  beyond their immediate 
experience      

9.LC.10       -identifies main ideas in
identify  main  ideas  in  imaginative  texts imaginative texts    
through  interconnections of plot,      
character     and     setting,     and     infer       
characters’ qualities, motives and      

actions             

9.LC.11       -identifies main ideas in
recognise main ideas in information and information and argument texts 
argument texts, locate supporting details       
and   background   events,   and   identify       
differences and similarities in information       

in different texts on the same topic        

9.LC.12       -reads on and uses word cues to 
apply  a  range  of  strategies  to  problem- gain   the   meaning   of   unknown 
solve difficult parts of texts and construct words      
meaning   (e.g.   infer   meanings   of   and -uses dictionaries  and
decode unknown words)   thesauruses to check for meaning 
9.LC.13       - favourite sentences 

- create book quizzes 
- diary entries 
- art, discussion 
- predictions etc 

respond  to  and  use  texts  in  a  variety  of 
ways (e.g. in discussion, creating drama 
or   artworks,   writing   their   own   texts, 
researching a topic of interest)  
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9.LC.14 -uses  library  enquiry  and  search 
use   library   catalogues   and   electronic engines to locate and select their 
searches  to  locate  and  select  reading own reading material 
material  according  to  their  own  interest  - Google, Kidcyber  (research) 
or purpose.  - summarises & paraphrases 
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YEAR 4   

READING  
Key:  
Essential Content – ELA Skill – to be assessed    

Not covered in the year  
 

 
ELA 9 The student reads effectively    

 

Markers of progress      
 

By  the  end  of  the  later  childhood  band  of  development,  students  read 
 

effectively   a   range   of   texts   that   explore   some   unfamiliar   ideas   and 
 

experiences.  They  read  fluently  for  meaning,  recognise  many  words  in 
 

texts, including subject-specific vocabulary, and use contextual information 
 

and  visual  analysis  to  decode  unknown  words  and  make  sense  of  the 
 

difficult   parts   of   texts.   They   identify   and   discuss   authors’   purposes, 
 

characters, settings, plots, main ideas and supporting details. They identify 
 

the  generic  structures  and  some  of  the  language  features  of  imaginative, 
 

information  and  argument  texts.  They  compare  information  presented  in 
 

different  texts  on  the  same  topic.  They  select  and  use  texts  for  their  own 
 

interests and purposes and respond to texts in a variety of ways.  
 

ESSENTIAL CONTENT    SKILLS   
 

In later childhood, students have the opportunities  to understand and  
 

learn about:       
 

9.LC.1     

-identifies  the  genres  for given 
 

a  range  of  imaginative,  information  and 
 

argument  texts  in  printed  and  electronic texts  
 

formats   that   entertain,   move,   report,   
 

present   opinions   and   persuade   (e.g.   
 

children’s stories, Dreaming stories,  
 

myths    and    legends,    poetry,    lyrics,   
 

procedures, reports, explanations,  
 

magazine     and     news     articles     and   
 

arguments)       
 

9.LC.2     -identifies  the  structure  of  given 
 

the  different  stages  of  imaginative  texts texts  
 

(e.g.  in  stories  an  orientation  sets  the -states   the   purpose   of   given 
 

scene    and    introduces    characters,    a texts  
 

sequence    of    events    can    build    up -gives  examples  of  when  texts 
 

complications  and  resolutions  to  create be used  
 

tension and suspense)     
 

9.LC.3     -identifies suitable texts to locate 
 

the   purposes   of   information   texts   to specific information  
 

inform,  persuade  and/or  entertain  and -  locates  and  uses  a  variety  of 
 

how  these  texts  usually  have  a  point  of resources  
 

view       
 

9.LC.4     -identifies  the  generic  structure 
 

the   generic   structure   and   layout   of and    layout    of    reports    and 
 

reports  and  arguments  (e.g.  a  general arguments  
 

statement or introduction for the topic; a   
 

main   contention;   a   point,   reason   or   
 

evidence   for   argument   elaborated   in   
 

each     following     paragraph;     and     a   
 

conclusion)       
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9.LC.5       -recognises a statement    

the   function   of   statements,   questions, -recognises a command    

commands and exclamations   -recognises an exclamation  

9.LC.6       - recognises nouns,  verbs, 
language used by authors to engage the adjectives and adverbs which 
reader  (e.g.  descriptive  words  such  as enhance    the    depth    of    the 
adjectives  and adverbs, figurative author’s intention     
language  such  as  simple  similes,  and         
stanzas,  rhyme  and  rhythm  in  rhymed         
verse) and to portray characters, people         
and  events  in  particular  ways  (e.g.  to         

create positive or negative perspective)         

9.LC.7       -recognises  nouns,  verbs, 
parts of a sentence that indicate what is adjectives and adverbs which 
happening   (verbs),   who   and   what   is enhance    the    depth    of    the 
taking part (nouns) and the author’s intention     
circumstances   surrounding the action        

(prepositional phrases and adverbs).         

In later childhood, students have op portunities to learn to:      

9.LC.8       -comprehends an imaginative 
read  and  interpret  imaginative  texts  that text       
contain   characters,   settings   and   plots -discusses issues presented in a 
developed in some detail, and topics and novel       
issues   that   may   extend   beyond   the         

immediate plot             

9.LC.9       -comprehends information texts 
read    and    interpret    information    and -comprehends argument texts  
argument  texts  in  printed  and  electronic         
forms that contain information and ideas         
extending  beyond their immediate        

experience              

9.LC.10       -identify main ideas in 
identify  main  ideas  in  imaginative  texts imaginative texts     
through  interconnections of plot, -constructs a character profile of 
character     and     setting,     and     infer a main character in a story  
characters’ qualities, motives and - writes diary entries of  

    characters actions       

9.LC.11       -separates  the  main  idea  of  the 
recognise main ideas in information and text from supporting details  
argument texts, locate supporting details         
and   background   events,   and   identify         
differences and similarities in information         

in different texts on the same topic          

9.LC.12       -decodes  words  using a  range 
apply  a  range  of  strategies  to  problem- of decoding strategies    
solve difficult parts of texts and construct -reads texts orally with meaning 
meaning   (e.g.   infer   meanings   of   and  - creates images 

 - connecting & inferring decode unknown words)   
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9.LC.13       -responds to texts in a variety of 
respond  to  and  use  texts  in  a  variety  of ways       
ways (e.g. in discussion, creating drama         
or   artworks,   writing   their   own   texts,         

researching a topic of interest)          

9.LC.14 -uses  library  enquiry  and  search 
use   library   catalogues   and   electronic engines to locate and select their 
searches  to  locate  and  select  reading own reading material 
material  according  to  their  own  interest  
or purpose.  
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YEAR 5   

READING  
Key:  
Essential Content – ELA Skill – to be assessed   

Not covered in the year 
 

 
ELA 9 The student reads effectively       

Markers of progress         

By  the  end  of  the  later  childhood  band  of  development,  students  read 
effectively   a   range   of   texts   that   explore   some   unfamiliar   ideas   and 
experiences.  They  read  fluently  for  meaning,  recognise  many  words  in 
texts, including subject-specific vocabulary, and use contextual information 
and  visual  analysis  to  decode  unknown  words  and  make  sense  of  the 
difficult   parts   of   texts.   They   identify   and   discuss   authors’   purposes, 
characters, settings, plots, main ideas and supporting details. They identify 
the  generic  structures  and  some  of  the  language  features  of  imaginative, 
information  and  argument  texts.  They  compare  information  presented  in 
different  texts  on  the  same  topic.  They  select  and  use  texts  for  their  own 
interests and purposes and respond to texts in a variety of ways.   

ESSENTIAL CONTENT    SKILLS      

In later childhood, students have the opportunities  to understand and  
learn about:          

9.LC.1     -identifies  and discusses 
a  range  of  imaginative,  information  and author’s  purpose  from  a  range 
argument  texts  in  printed  and  electronic of texts     
formats   that   entertain,   move,   report,      
present   opinions   and   persuade   (e.g.  - identifies settings , plots, main  

 ideas & supporting details 
 
 - selects and uses texts for their  
   own interests and purposes 

children’s stories, Dreaming stories,
myths    and    legends,    poetry,    lyrics, 
procedures, reports, explanations,
magazine     and     news     articles     and 
arguments)          

9.LC.2     -identifies  the  structure  of  given 
the different stages of imaginative texts texts     

(e.g.  in  stories  an  orientation  sets  the -states   the   purpose   of   given 
scene    and    introduces    characters,    a texts     
sequence    of    events    can    build    up - identifies common grammatical 
complications  and  resolutions  to  create features of specific texts  

tension and suspense)        

9.LC.3     -understands that imaginative 
the   purposes   of   information   texts   to texts  can  convey  messages  or 
inform,  persuade  and/or  entertain  and themes, persuade, excite or 
how  these  texts  usually  have  a  point  of inspire     

view          

9.LC.4          

the   generic   structure   and   layout   of  - identifies structures and explain 
 how  they relate to its purpose reports  and  arguments  (e.g.  a  general 

statement or introduction for the topic; a 
main   contention;   a   point,   reason   or 
evidence   for   argument   elaborated   in 
each     following     paragraph;     and     a 
conclusion)          
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9.LC.5        -identifies     the     purpose     of 
the   function   of   statements,   questions, statements,  questions,
commands and exclamations   commands and exclamations 
9.LC.6        -identifies metaphor, simile, 
language used by authors to engage the alliteration and other language 
reader  (e.g.  descriptive  words  such  as features   used   to   engage   the 
adjectives  and adverbs, figurative reader and to emphasise certain 
language  such  as  simple  similes,  and details     
stanzas,  rhyme  and  rhythm  in  rhymed       
verse) and to portray characters, people       
and  events  in  particular  ways  (e.g.  to       

create positive or negative perspective)       

9.LC.7        -identifies phrases and clauses 
parts of a sentence that indicate what is - identifies complex and 
happening   (verbs),   who   and   what   is compound sentences   
taking part  (nouns) and the      
circumstances surrounding the action      

(prepositional phrases and adverbs).       

In later childhood, students have opportunities to learn to:    

9.LC.8        - reads, understands and makes 
read  and  interpret  imaginative  texts  that inferences about characters and 
contain   characters,   settings   and   plots motives  from  a  wide  range  of 
developed in some detail, and topics and imaginative texts    
issues   that   may   extend   beyond   the       

immediate plot            

9.LC.9        - reads, understands and 
read    and    interpret    information    and discusses information and ideas 
argument  texts  in  printed  and  electronic presented  within  a  wide  variety 
forms that contain information and ideas of information and argument 
extending  beyond their immediate texts from a range of printed and 
experience       electronic forms    

9.LC.10              

identify  main  ideas  in  imaginative  texts    
-comprehends information texts 
-comprehends argument texts 

 

through  interconnections of plot,
character     and     setting,     and     infer 
characters’ qualities, motives and
actions              

9.LC.11        -separates  the  main  idea  of  the 
recognise main ideas in information and text from supporting details  
argument texts, locate supporting details -  identifies  explicit  and  implicit 
and   background   events,   and   identify information in texts   
differences and similarities in information       

in different texts on the same topic        

9.LC.12        -applies a range of strategies to 
apply  a  range  of  strategies  to  problem- decode difficult parts of texts eg: 
solve difficult parts of texts and construct rereading on, pausing, sub 
meaning   (e.g.   infer   meanings   of   and vocalising, predicting   
decode unknown words)   -applies a range of strategies to 

        problem  solve  difficult  parts  to 
        construct meaning eg: 
        paraphrasing,  creating  images, 
        connecting, comparing, inferring 
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9.LC.13 -responds  and  uses  texts  in  a 
respond  to  and  use  texts  in  a  variety  of variety  of  ways  eg:  discussion, 
ways (e.g. in discussion, creating drama creating drama or artworks, 
or   artworks,   writing   their   own   texts, writing texts, researching a topic 
researching a topic of interest) of interest     

9.LC.14 -uses library enquiry and 
use   library   catalogues   and   electronic search   engines   to   select   and 
searches  to  locate  and  select  reading locate reading material   
material  according  to  their  own  interest      

or purpose.      
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YEAR 6   

READING  
Key:  
Essential Content – ELA Skill – to be assessed    

Not covered in the year  
 

 
ELA 9 The student reads effectively      

Markers of progress        

By the end of the early adolescence band of development, students read 
effectively   a   range   of   extended   texts   that   explore   some   unfamiliar 
experiences and significant ideas and issues, and that may use literary 
or specialised language relating to different disciplines. They adjust their 
reading strategies according to the purpose for reading and complexity of 
the text. They interpret technical, literal and figurative language and infer 
meanings implicit in texts. They identify authors’ purposes and evaluate 
the text structure, language and techniques used to achieve them. They 
make links between ideas presented explicitly and implicitly in texts and 
compare information in different texts on the same topic. They draw on 
their own knowledge to evaluate, respond to and use ideas, information, 
arguments and evidence presented in texts.     

ESSENTIAL CONTENT     SKILLS     

In    early    adolescence,    students    have    the    opportunities    to  
understand and learn about:       

9.EA.1     -reads    and    interprets    a 
a range of imaginative texts that entertain  variety of fictional texts for a 
and  evoke  emotion,  explore  adolescent  variety of purposes  
issues   and   identities   and   provide   an  -compare  various  genres  of 
insight  into  the  lives  and  experiences  of  imaginative texts  
others  (e.g.  adolescent  fiction,  adventure      
and  fantasy  stories,  novels,  short  stories,      

plays, poetry)         

9.EA.2     -identifies   the   structure   of 
a range of information and argument texts  various texts types eg
in   printed   and   electronic   formats   that  description, response, 
entertain,  evaluate,  argue  and  persuade,  explanations, exposition, 
and explore information and ideas related  recounts    
to   significant   events   and   issues   (e.g.      
reports,  explanations,  procedures, news     
articles, features, opinion pieces, letters to      

the editor, advertisements)        

9.EA.3     -explores and interprets
the development of characters and plot in  character development  
imaginative   texts   through   dialogue   and  -explains how construction
descriptive language and how of  characters  contributes  to 
construction  of  characters  contributes  to  plot development  

plot development        
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9.EA.4    -recognises the  language
how  information  texts  can  be  constructed features and devices used
for more than one purpose (e.g. to report, by  writers  to  influence  their 
present  a  point  of  view,  create  a  market audience      
for  more  readers),  how  layout  influences -reads    and    explains    the 
meaning   and   how   aspects   of   subject difference   between
matter may be selected to appeal to, and information    and
influence, different groups of readers argumentative texts  

9.EA.5    -identifies      the      use      of 
language   features   used   by   authors   to cohesive devices which join 
engage  the  reader  and  express  authors’ ideas and relationships  
opinions   (e.g.   verbs   and   adjectives   to -identifies   language
express opinions; figurative language features used by authors to 
such      as      similes,      metaphors      and engage the reader and
personification   to   develop   imagery   and express opinions    
humour;  and  cohesive  devices  such  as -identifies   words   used   to 
‘then’,  ‘finally’,  ‘meanwhile’,  ‘so’,  ‘though’, enhance persuasion eg
‘but’  and  ‘however’  to  signal  relationships modality and emotive word 
between    ideas,    within    and    between        

sentences).          

In early adolescence, students have opportunities t o learn to:   

9.EA.6    -interprets     a     variety     of 
read  and  interpret  imaginative  texts  that imaginative texts    
may contain subject matter related to real -comprehends   and
and   imaginary   worlds,   sometimes   with interprets  a  wide  variety  of 
movement   between   both   worlds,   and TV programs, videos,
explore some unfamiliar ideas, issues and multimedia    and
experiences   performances    

    -uses appropriate speech
    patterns selectively eg
    pause, pitch and emphasis 
9.EA.7    -comprehends  a  variety  of 
read     and     interpret     information     and information texts    
argument  texts  in  printed  and  electronic -identifies  a  research  topic 
formats  that  explore  significant  ideas  and and selects relevant and
issues    and    may    contain    specialised accurate information  

language relating to different disciplines        

9.EA.8    -   identifies and interprets
infer  meanings  and  messages  developed ideas, themes and issues in 
through  the  storyline  of  imaginative  texts, literary texts     
draw  conclusions  about  possible  reasons        
for   characters’   behaviour   and   feelings,        
and   consider   ethical   choices   made   by        

characters          

9.EA.9    -identifies   the   structure   of 
identify  causes  and  effects  in  information exposition texts    
texts, the position in an argument and the -identifies  main  points  and 
key  points  and  evidence  supporting  the supporting evidence in
argument    argumentative texts  
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9.EA.10       - compares information &  

   ideas in different texts to  
   identify different emphases 
 - explain influence on their  
    own perceptions 

compare information and ideas in different 
texts  to  identify  different  emphases  and 
the   influence   of   these   on   their   own 
perceptions     

9.EA.11      -reads   texts   demanding   a 
recognise   technical   terms   and   subject- degree  of  technicality and 
specific     words     in     information     and abstraction    
argument check meanings (e.g. -uses  a  dictionary  and  /  or 
dictionaries, glossaries)    thesaurus effectively   

9.EA.12      -uses    a    range    of    word 
use knowledge of word origins, sound and identification strategies to 
visual patterns, syntax and semantics in a decode words in a text  
multi-strategy     approach     to     decoding -identifies word chains,
unfamiliar words    synonyms and antonyms 

      -attempts  several  strategies 
      when reading difficult texts 
9.EA.13      -summarises   key
scan  printed  and  electronic  resources  to information    
locate and synthesise information, -uses    skills    of    scanning, 
including    using    hyperlinks    to    locate including looking  for 
relevant  parts  of  a  non-linear  electronic headings, key words, layout 
text      -identifies  a  research  topic 

      and selects relevant and 
      accurate information   

9.EA.14      -uses   refined   searches   to 
use refined searches to locate printed and locate specific information 
electronic   texts   for   particular   purposes,      
and  evaluate  the  reliability  of  information      
sources   found   and   their   suitability   for      

intended use.          
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KINDERGARTEN   

WRITING 
Key:  
Essential Content – ELA Skill – to be assessed    

Not covered in the year  
 

 
ELA 10 The student writes effectively       

Markers of progress        

By  the  end  of  the  early  childhood  band  of  development,  students  write 
simple imaginative and information texts based on personal experience and 
familiar topics. They plan their ideas and organise them according to their 
purposes for writing. They write their ideas using basic sentence structures 
with appropriate use of capital letters and full stops. They write many high- 
frequency words accurately. When attempting to write unknown words, they 
use   spelling   strategies   of   hearing   the   sounds   in   spoken   words   and 
recording  them  with  appropriate  letters  and  letter  clusters,  using  similar 
known   words   and   familiar   spelling   patterns,   and   using   accessible 
references. They reread their writing to check that it makes sense, to revise 
ideas and to edit some spelling and punctuation.     

       

ESSENTIAL CONTENT   SKILLS      

In early childhood, students have the opportunities  to understand and  
learn about:          

10.EC.1    -understands that writing
how  writing  communicates  a  message conveys a message   

for   a   variety   of   purposes   to   different -understands that writing is for a 
audiences    purpose  and  audience  eg:  card 

    for dad     

10.EC.2    -Identifies  direction  of  print  from 
how    writing    is    arranged,    including left to right     

direction   of   print,   letters   making   up -Identifies a word   

words,    spaces    between    words    and -Identifies a sentence  

organisation of words into sentences -identifies  spaces  between
    words     

10.EC.3    -structures     and     features     of 
structures  and  features  of  imaginative imaginative texts eg: characters, 
texts  (e.g.  characters,  a  setting  and  a setting   a   plot   using   graphic 
plot  in  stories)  and  of  information  texts organizers and pictures  
(e.g.  descriptions  of  people  and  events -structures     and     features     of 
or giving opinions)   information  texts eg: simple

    description  of  events,  people  or 
    things  related  to  their  personal 
    experience     

10.EC.4    -recognises difference between
similarities and differences between spoken and written language 
spoken  and  written  language  (e.g.  how      

patterns of repetition are used in written      

language to emphasise actions or ideas      

in texts)         

10.EC.5    

 

processes of planning, drafting, checking 
and editing writing to make the message 
clear for an intended audience.  

 



 

 

St Thomas Aquinas West Belconnen                                   English                                       page 46 of 151 
   
  

 
In early childhood, students have opportunities to learn to:    

10.EC.6       -writes  recounts  or  descriptions 
write  imaginative  and  information  texts using simple sentences with 

for known readers to entertain, describe, supporting illustrations  
give information and express opinions on      
familiar topics using handwriting or word      
processing (e.g. simple stories, recounts,      

descriptions and explanations)       

10.EC.7       -jointly  writes  imaginative  texts 
write    imaginative    texts    that    briefly that have character and settings 
describe  characters and setting, formulating a storyline of a few 
formulate a storyline of a few sequenced events     
events    that    create    a    problem    and      
attempt   an   ending   that   resolves   the      

problem            

10.EC.8       -writes   a   simple   recount   and 
write  recounts  or  descriptions  that  order begins to use who, what, where 
information   or   sequence   events   using and when    
some detail and/or  supporting     

illustrations           

10.EC.9       -writes  an  argument  text  using 
write an opinion on a topic supported by one reason e.g.: I like ice cream 

at  least  one  or  two  reasons  or  a  simple because…….    
explanation  based on personal     

judgement           

10.EC.10       -uses sentence starters  

use   other   texts   they   have   read   and      
heard  as  models  for  their  own  writing      
and use ‘book language’ such as familiar      
story markers (e.g. ‘once upon a time’)      

10.EC.11       - writes a simple sentence  
write  simple  sentences,  using  suitable      
vocabulary      for      the      topic,      basic      
punctuation   (capital   letters,   full   stops,      
commas     in     lists)     and     appropriate      
grammar,   and   experiment   with   using      
conjunctions (e.g. ‘and’, ‘but’, ‘because’)      
for   adding   ideas   and   information   and      
giving   reasons,   and   cohesive   devices      
(e.g.   ‘then’,   ‘next’)   to   guide   readers      
through     a     series     of     events     and      
adjectives, adverbs and prepositional     

phrases to elaborate ideas       

10.EC.12       -hears  and  analyses  sounds  in 
use  spelling  strategies  of  hearing  and spoken words (phonemic 

analysing  the  sounds  in  spoken  words awareness strategies)   
(phonemic awareness) and representing -represents  sounds  with  letters 
them  with  appropriate  letters  and  letter and  letter  clusters,  spell  a  few 
clusters,  finding  similarities  with  known high frequency words   
words  and  using  meaning  patterns  to -represents     words     of     two 
spell   accurately   high-frequency   words, syllables    
monosyllabic  words  and  words  of  two      

syllables with common spelling patterns      
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10.EC.13 -uses resources in the 
use  accessible  resources  to  check  the classroom eg: word banks  
spelling  of  unknown  words  (e.g.  word     

banks, class dictionaries)     

10.EC.14 -forms letters correctly   

form   letters   legibly   and   fluently   when  - types name & or short sentence 
handwriting   texts,   and   develop   basic 
keyboard skills for writing electronic texts     
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YEAR 1   

WRITING 
Key:  
Essential Content – ELA Skill – to be assessed   

Not covered in the year 
 

 
ELA 10 The student writes effectively        

Markers of progress        

By the end of the early childhood band of development, students write simple 
imaginative and information texts based on personal experience and familiar 
topics. They plan their ideas and organise them according to their purposes 
for  writing.  They  write  their  ideas  using  basic  sentence  structures  with 
appropriate  use  of  capital  letters  and  full  stops.  They  write  many  high- 
frequency words accurately. When attempting to write unknown words, they 
use spelling strategies of hearing the sounds in spoken words and recording 
them  with  appropriate  letters  and  letter  clusters,  using  similar  known  words 
and familiar spelling patterns, and using accessible references. They reread 
their writing to check that it makes sense, to revise ideas and to edit some 
spelling and punctuation.       

      

ESSENTIAL CONTENT  SKILLS      

In early childhood, students have the opportunities  to understand and  
learn about:        

10.EC.1 -understands that writing 
how  writing  communicates  a  message  for  a communicates a message 
variety of purposes to different audiences -understands  that  writing  can 

 be   used   for   a   variety   of 
 purposes and audiences  

10.EC.2 -recognises a sentence  

how writing is arranged, including direction of -writes left to right   
print,    letters    making    up    words,    spaces  - simple sentence 
between  words  and  organisation  of  words 
into sentences       

10.EC.3 -identifies structures and 
structures  and  features  of  imaginative  texts features  of imaginative  texts 
(e.g.   characters,   a   setting   and   a   plot   in eg: characters, setting, plot 
stories)    and    of    information    texts    (e.g. -identifies structures and 
descriptions  of  people  and  events  or  giving features  of information  texts 
opinions) eg: simple  descriptions of 

 events, people or things  

10.EC.4 -recognises  difference and 
similarities  and  differences  between  spoken similarities between spoken 
and  written  language  (e.g.  how  patterns  of and written language   
repetition  are  used  in  written  language  to       

emphasise actions or ideas in texts)       

10.EC.5 -plans, drafts, reads own text 
processes of planning, drafting, checking and and begins to edit writing to 
editing writing to make the message clear for make  message  clear  for  an 
an intended audience. intended audience   
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In early childhood, students have opportunities to learn to:   

10.EC.6    - writes simple stories 
write  imaginative  and  information  texts  for -writes a simple procedure 
known  readers  to  entertain,  describe,  give     
information and express opinions on familiar     
topics  using  handwriting  or  word  processing     
(e.g.  simple  stories,  recounts,  descriptions     

and explanations)       

10.EC.7    - Writes a simple imaginative 
write  imaginative  texts  that  briefly  describe text    
characters  and  setting,  formulate  a  storyline     
of  a  few  sequenced  events  that  create  a     
problem and attempt an ending that resolves     
the problem        

10.EC.8    -writes   a   simple   recount   : 
write   recounts   or   descriptions   that   order who,  what,  where,  when  and 
information  or  sequence  events  using  some why..    

detail and/or supporting illustrations -writes simple descriptions 
10.EC.9     - writes an argument using at 

  least two reasons write  an  opinion  on  a  topic  supported  by  at 
least   one   or   two   reasons   or   a   simple     

explanation based on personal judgement     

10.EC.10    -uses proformas for   their
use other texts they have read and heard as own writing   
models  for  their  own  writing  and  use  ‘book -uses sentence starters 
language’   such   as   familiar   story   markers     

(e.g. ‘once upon a time’)       

10.EC.11    -writes with basic punctuation 
write    simple    sentences,    using    suitable (eg: full stops, capital letters) 
vocabulary  for  the  topic,  basic  punctuation  - writes with more than one  

   clause using 
 * statements 
 * questions 
 * commands 
 * exclamations 

(capital  letters,  full  stops,  commas  in  lists) 
and  appropriate  grammar,  and  experiment 
with   using   conjunctions   (e.g.   ‘and’,   ‘but’, 
‘because’)  for  adding  ideas  and  information 
and  giving  reasons,  and  cohesive  devices 
(e.g. ‘then’, ‘next’) to guide readers through a 
series of events and adjectives, adverbs and 
prepositional phrases to elaborate ideas 
10.EC.12    -uses   spelling   strategies   : 
use    spelling    strategies    of    hearing    and phonics;  word  families;  sight 
analysing   the   sounds   in   spoken   words words and high frequency
(phonemic awareness) and representing words    
them   with   appropriate   letters   and   letter     
clusters, finding similarities with known words  - phonemic awareness  
and    using    meaning    patterns    to    spell 
accurately high-frequency words,    
monosyllabic    words    and    words    of    two     

syllables with common spelling patterns     

10.EC.13    -uses     resources     in     the 
use   accessible   resources   to   check   the classroom eg:   word   banks,
spelling of unknown words (e.g. word banks, class dictionaries  

class dictionaries)       
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10.EC.14 -forms   letters   correctly   and 
form    letters    legibly    and    fluently    when legibly   to   produce   texts   in 
handwriting     texts,     and     develop     basic print   
keyboard skills for writing electronic texts -develops basic word 

 processing skills  to produce 
 text in electronic forms 
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YEAR 2   

WRITING 
Key:  
Essential Content – ELA Skill – to be assessed    

Not covered in the year  
 

 
ELA 10 The student writes effectively        

Markers of progress        

By  the  end  of  the  early  childhood  band  of  development,  students  write 
simple imaginative and information texts based on personal experience and 
familiar topics. They plan their ideas and organise them according to their 
purposes for writing. They write their ideas using basic sentence structures 
with appropriate use of capital letters and full stops. They write many high- 
frequency words accurately. When attempting to write unknown words, they 
use   spelling   strategies   of   hearing   the   sounds   in   spoken   words   and 
recording  them  with  appropriate  letters  and  letter  clusters,  using  similar 
known   words   and   familiar   spelling   patterns,   and   using   accessible 
references. They reread their writing to check that it makes sense, to revise 
ideas and to edit some spelling and punctuation.      

       

ESSENTIAL CONTENT  SKILLS       

In early childhood, students have the opportunities  to understand and  
learn about:        

10.EC.1 -recognises   that writing
how writing communicates a message for a communicates a message
variety of purposes and audiences and  is  used  for  a  variety  of 

 purposes and audiences  

10.EC.2 -recognises   how   writing   is 
how  writing  is  arranged,  including  direction organised and structured  
of  print,  letters  making  up  words,  spaces       
between  words  and  organisation  of  words       

into sentences       

10.EC.3 -recognises  structures and
structures and features of imaginative texts features of imaginative 
(e.g.  characters,  a  setting  and  a  plot  in stories and information texts 
stories)   and   of   information   texts   (e.g.       
descriptions of people and events or giving       

opinions)       

10.EC.4 -identifies   differences 
similarities and differences between spoken between  spoken  and  written 
and  written  language  (e.g.  how  patterns  of language      
repetition  are  used  in  written  language  to       

emphasise actions or ideas in texts)       

10.EC.5 -understands  how planning,
processes  of  planning,  drafting,  checking drafting,  editing  and
and  editing  writing  to  make  the  message proofreading  makes the
clear for an intended audience. meaning clearer when writing 
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In early childhood, students have opportunities to learn to:    

10.EC.6    -writes  imaginative  texts  that 
write  imaginative  and  information  texts  for entertain and describe 
known  readers  to  entertain,  describe,  give (narratives,  recounts, 
information    and    express    opinions    on descriptions)    
familiar  topics  using  handwriting  or  word -writes information texts 
processing  (e.g.  simple  stories,  recounts, (descriptions, explanations) 
descriptions and explanations)        

10.EC.7    -   competently uses correct 
write  imaginative  texts  that  briefly  describe structure when  writing 
characters and setting, formulate a storyline imaginative texts   
of  a  few  sequenced  events  that  create  a       
problem    and    attempt    an    ending    that       

resolves the problem         

10.EC.8    -competently  constructs 
write  recounts  or  descriptions  that  order recounts and descriptions 
information or sequence events using some using correct structure  
detail and/or supporting illustrations       

10.EC.9    -formulates  an  opinion  on  a 
write an opinion on a topic supported by at topic      
least   one   or   two   reasons   or   a   simple -supports opinion with reasons 
explanation based on personal judgement or simple explanations  
10EC.10  use  other  texts  they  have  read -uses  other  texts  they  have 
and  heard  as  models  for  their  own  writing heard  or  read  as  models  for 
and  use  ‘book  language’  such  as  familiar their   own   writing   and   use 
story markers (e.g. ‘once upon a time’) book language    

10.EC.11    -writes simple  sentences 
write    simple    sentences,    using    suitable using correct punctuation and 
vocabulary  for  the  topic,  basic  punctuation appropriate grammar  
(capital  letters,  full  stops,  commas  in  lists) -writes complex sentences 
and  appropriate  grammar,  and  experiment using conjunctions   
with  using  conjunctions  (e.g.  ‘and’,  ‘but’, -writes complex sentences 
‘because’) for adding ideas and information using correct parts of speech 
and  giving  reasons,  and  cohesive  devices       
(e.g. ‘then’, ‘next’) to guide readers through       
a  series  of  events  and  adjectives,  adverbs       
and   prepositional   phrases   to   elaborate       
ideas          

10.EC.12    -uses spelling strategies such 
use   spelling   strategies   of   hearing   and as: phonemic awareness, 
analysing   the   sounds   in   spoken   words knowledge   of   blends...   and 
(phonemic awareness) and representing correctly spells words in own 
them   with   appropriate   letters   and   letter writing     
clusters,   finding   similarities   with   known       
words  and  using  meaning  patterns  to  spell       
accurately high-frequency words,       
monosyllabic   words   and   words   of   two       

syllables with common spelling patterns       

10.EC.13    -uses appropriate resources 
use   accessible   resources   to   check   the to find correct spelling : word 
spelling   of   unknown   words   (e.g.   word banks, dictionaries   

banks, class dictionaries)         
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10.EC.14 -forms   letters   correctly   and 
form    letters    legibly    and    fluently    when legibly    
handwriting    texts,    and    develop    basic -   develops   basic   skills   to 
keyboard skills for writing electronic texts. produce texts in electronic 

 forms    
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YEAR 3   

WRITING 
Key:  
Essential Content – ELA Skill – to be assessed   

Not covered in the year 
 

 
ELA 10 The student writes effectively   

Markers of progress   

By  the  end  of  the  later  childhood  band  of  development,  students  write 
coherent  imaginative,  information  and  argument  texts  of  some  complexity 
that convey intended ideas and information mainly from personal experience, 
for  different  purposes  and  audiences.  They  use  text  forms  suitable  for  the 
purpose, and plan and organise relevant ideas accordingly. They write using 
a  variety  of  basic,  compound  and  extended  sentences,  and  use  basic 
punctuation  and  grammar  appropriately.  They  group  sentences  containing 
related   information   into   paragraphs.   They   understand   how   choice   of 
language can enhance meaning and use vocabulary suitable for the purpose 
and  audience,  including  subject-specific  terms.  They  write  accurately  many 
frequently used words and words with common spelling patterns. They know 
and  use  a  range  of  spelling  strategies,  including  the  use  of  references,  to 
spell unknown words.  They proofread to revise ideas, clarify language, and 
edit spelling and punctuation.  

ESSENTIAL CONTENT  SKILLS  
In  later  childhood,  students  have  the  opportu nities  to  understand  and  
learn about:   

10.LC.1 -recognises  how  texts  are 
the generic structures of different types of texts organised and structured 
to organise and structure ideas and information  - graphic organisers 
(e.g.   narratives,   simple   poems   and   scripts,  
descriptions,  reports,  explanations  and  simple  

arguments)  

10.LC.2 -recognises   the   need   to 
how  writers  consider  their  purpose  for  writing write for a target audience 
and the interests of their intended readers when  

selecting subject matter within a chosen topic  

10.LC.3  - choice of adjectives, verbs 
how  writers  can  explore  their  own  ideas  and    etc  
feelings  through  the  characters  and  situations  - allow for readers to infer 
they    create,    attempt    to    influence    readers’  own ideas 
opinions   and   portray   people,   characters   and  
events in particular ways by including or omitting  
information   and   making   particular   language  
choices  
10.LC.4  - follow a simple process to  
processes of planning, drafting, revising, editing  edit writing 
and  publishing  writing  for  particular  purposes  - understand that writers go  
and audiences.  through this process 
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In later childhood, students have opportunities to learn to:     

10.LC.5 -draws   on   all   forms   of 
write    texts,    in    handwritten    and    electronic personal experience when 
mediums,   to   entertain,   inform   and   persuade writing texts    
known    audiences    drawing    on    their    own -  produces  texts  using  a 
experiences   and   some   unfamiliar   ideas   or fluent, legible  handwriting
information by researching topics style     

 -demonstrates  basic
 desktop publishing  

 skills     

10.LC.6 -writes imaginative texts
write imaginative texts that: describe characters that: entertain; describe
and   settings   and   use   dialogue;   develop   a characters and settings;
storyline  of  sequenced  events  with  a  problem use  dialogue  and  develop 
and  resolution;  include  details  relevant  to  the a  story  line  of  sequenced 
storyline;  and  draw  together  elements  of  the events     
storyline, sometimes in a resolution -uses   research   to   write 

 information texts   

10.LC.7 -writes information texts
write  information  texts  that  provide  a  general using generic structure 
statement   or   introduction   to   the   topic,   and       
develop  the  topic  with  a  few  supporting  ideas,       

explanations, opinions and/or descriptions       

10.LC.8 -draws on own experience 
write     arguments     that     make     a     personal when writing argument
judgement  and  support  it  with  a  few  points, texts     
arguments or evidence -supports judgements with 

 a few points of evidence 
10.LC.9 -identifies  key  words  and 
take   notes   from   texts   read   or   viewed,   and phrases when researching 
expand and paraphrase them when writing their and note taking   
own text -writes information into

 own words    

10.LC.10 - begins to organise
use   compound   and   complex   sentences   to writing into paragraphs 
elaborate  ideas  organised  into  paragraphs  for       

separate points       

10.LC.11 -uses connectives  

use  adjectives  and  verbs  to  present  people, correctly    
places,  events  and  things  in  a  chosen  way,       
patterns   of   repetition   to   emphasise   or   link  - uses adjectives & verbs to 

    create images actions  or  ideas,  pronouns  that  agree  with  the 
words  to  which  they  are  referring  and  some       
specific     or     technical     vocabulary     where       

appropriate       

10.LC.12 -identifies  tense  and  time 
use     time     connectives     (e.g.     ‘yesterday’, connectives in written text 
‘afterwards’,    ‘later’)    and    tense    to    locate       
characters  and  actions  in  time,  linking  words       
(e.g.  ‘firstly’,  ‘or’,  ‘so’,  ‘when’)  to  structure  texts,       
and referring words (e.g. ‘this’, ‘those’, ‘there’) to       

link ideas       
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10.LC.13 -uses correct  punctuation 
use  a  range  of  punctuation  appropriately  (e.g. in own writing  
commas  to  separate  clauses,  apostrophes  in     
contractions  and  to  show  ownership,  speech     
marks for direct speech, exclamation marks and     

question marks)     

10.LC.14 -uses knowledge of sound 
use sound, visual and meaning patterns to spell and  visual  patterns  when 
words and use resources (e.g. dictionaries, spell attempting to spell 
checks,   thesauruses)   to   check   spelling   and unknown words  
meanings. -uses a dictionary/spell 

 check to check spelling 
 and convey meaning 
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YEAR 4   

WRITING 
Key:  
Essential Content – ELA Skill – to be assessed    

Not covered in the year  
 

 
ELA 10 The student writes effectively         

Markers of progress         

By  the  end  of  the  later  childhood  band  of  development,  students  write 
coherent  imaginative,  information  and  argument  texts  of  some  complexity 
that convey intended ideas and information mainly from personal experience, 
for  different  purposes  and  audiences.  They  use  text  forms  suitable  for  the 
purpose, and plan and organise relevant ideas accordingly. They write using 
a  variety  of  basic,  compound  and  extended  sentences,  and  use  basic 
punctuation  and  grammar  appropriately.  They  group  sentences  containing 
related   information   into   paragraphs.   They   understand   how   choice   of 
language can enhance meaning and use vocabulary suitable for the purpose 
and  audience,  including  subject-specific  terms.  They  write  accurately  many 
frequently used words and words with common spelling patterns. They know 
and  use  a  range  of  spelling  strategies,  including  the  use  of  references,  to 
spell unknown words.  They proofread to revise ideas, clarify language, and 
edit spelling and punctuation.        

ESSENTIAL CONTENT  SKILLS       

In  later  childhood,  students  have  the  opportunities  to  understand  and  
learn about:         

10.LC.1 -recognises the purpose
the generic structures of different types of texts and organization of texts 
to organise and structure ideas and information        
(e.g.   narratives,   simple   poems   and   scripts,        
descriptions,  reports,  explanations  and  simple        

arguments)        

10.LC.2 -identifies   audience   of   a 
how  writers  consider  their  purpose  for  writing text and adjusts writing
and the interests of their intended readers when accordingly     
selecting subject matter within a chosen topic -identifies ways nouns,

 verbs, adjectives and
 adverbs add to the
 meaning of the text  

10.LC.3 -recognises  that writers
how  writers  can  explore  their  own  ideas  and explore own ideas and
feelings  through  the  characters  and  situations feelings    through
they    create,    attempt    to    influence    readers’ characters and situations 
opinions   and   portray   people,   characters   and -recognises and explains
events in particular ways by including or omitting that writers attempt to
information   and   making   particular   language influence readers opinion 
choices        

10.LC.4 -planning,   drafting,
processes of planning, drafting, revising, editing revising,  editing and
and  publishing  writing  for  particular  purposes publishing  writing for
and audiences. particular  purpose and

 audience      
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In later childhood, students have opportunities to learn to:      

10.LC.5 -writes   on   both   familiar 
write    texts,    in    handwritten    and    electronic and researched topics 
mediums,   to   entertain,   inform   and   persuade 

 - produces texts using 
fluent legible handwriting 

known    audiences    drawing    on    their    own 
experiences   and   some   unfamiliar   ideas   or 
information by researching topics        

10.LC.6 -uses correct structure 
write imaginative texts that: describe characters when   writing imaginative 
and   settings   and   use   dialogue;   develop   a texts       
storyline  of  sequenced  events  with  a  problem        
and  resolution;  include  details  relevant  to  the  - uses research to write info 

texts with supporting 
ideas/explanations  

storyline;  and  draw  together  elements  of  the 
storyline, sometimes in a resolution 
10.LC.7 -correctly  structures 
write  information  texts  that  provide  a  general information texts    
statement   or   introduction   to   the   topic,   and        
develop  the  topic  with  a  few  supporting  ideas,        

explanations, opinions and/or descriptions        

10.LC.8 -writes  argument  texts 
write     arguments     that     make     a     personal using correct structure 
judgement  and  support  it  with  a  few  points,        

arguments or evidence        

10.LC.9 -takes   notes   from   print 
take   notes   from   texts   read   or   viewed,   and and  electronic  media  and 
expand and paraphrase them when writing their expands and paraphrases 
own text them in their  own 

 information text    

10.LC.10 -understands  the  ways  in 
use   compound   and   complex   sentences   to which  compound  and 
elaborate  ideas  organised  into  paragraphs  for complex sentences can 
separate points elaborate ideas    

10.LC.11 -uses thinking, feeling and 
use  adjectives  and  verbs  to  present  people, doing   verbs to describe 
places,  events  and  things  in  a  chosen  way, actions,  give  reasons  and 
patterns   of   repetition   to   emphasise   or   link express  opinions,  and 
actions  or  ideas,  pronouns  that  agree  with  the cohesive devices  (e.g. 
words  to  which  they  are  referring  and  some then, next) to  guide 
specific     or     technical     vocabulary     where readers  through a series 
appropriate of events     

10.LC.12 -uses time connectives 
use     time     connectives     (e.g.     ‘yesterday’,        
‘afterwards’,    ‘later’)    and    tense    to    locate  - use known resources 

 - uses spelling rules & 
generalisations 
 - increased bank of words 

characters  and  actions  in  time,  linking  words 
(e.g.  ‘firstly’,  ‘or’,  ‘so’,  ‘when’)  to  structure  texts, 
and referring words (e.g. ‘this’, ‘those’, ‘there’) to 
link ideas        
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10.LC.13 -uses   punctuation 
use  a  range  of  punctuation  appropriately  (e.g. correctly     when 
commas  to  separate  clauses,  apostrophes  in constructing texts   
contractions  and  to  show  ownership,  speech        
marks for direct speech, exclamation marks and        

question marks)        

10.LC.14 -uses knowledge of sound 
use sound, visual and meaning patterns to spell and  visual pattens  when 
words and use resources (e.g. dictionaries, spell writing  
checks,   thesauruses)   to   check   spelling   and - uses known resources 

- uses spelling rules and 
generalisations 

- uses increasing bank of 
known words 

meanings. 
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YEAR 5   

WRITING 
Key:  
Essential Content – ELA Skill – to be assessed   

Not covered in the year 
 

 
ELA 10 The student writes effectively           

Markers of progress            

By  the  end  of  the  later  childhood  band  of  development,  students  write 
coherent  imaginative,  information  and  argument  texts  of  some  complexity 
that   convey   intended   ideas   and   information   mainly   from   personal 
experience,  for  different  purposes  and  audiences.  They  use  text  forms 
suitable for the purpose, and plan and organise relevant ideas accordingly. 
They  write  using  a  variety  of  basic,  compound  and  extended  sentences, 
and   use   basic   punctuation   and   grammar   appropriately.   They   group 
sentences containing related information into paragraphs. They understand 
how choice of language can enhance meaning and use vocabulary suitable 
for  the  purpose  and  audience,  including  subject-specific  terms.  They  write 
accurately  many  frequently  used  words  and  words  with  common  spelling 
patterns.  They  know  and  use  a  range  of  spelling  strategies,  including  the 
use of references, to spell unknown words. They proofread to revise ideas, 
clarify language, and edit spelling and punctuation.        

ESSENTIAL CONTENT   SKILLS        

In later childhood, students have the opportunities  to understand and  
learn about:             

10.LC.1    - recognises the purpose 
the  generic  structures  of  different  types  of and organisation of texts 
texts  to  organise  and  structure  ideas  and          
information  (e.g.  narratives,  simple  poems          
and scripts, descriptions, reports,          

explanations and simple arguments)           

10.LC.2    -   identifies   audience   of   a 
how writers consider their purpose for writing text and adjusts writing 
and  the  interests  of  their  intended  readers accordingly     
when    selecting    subject    matter    within    a  - identifies how writers 

    influence, readers opinions  chosen topic   

10.LC.3    - identifies and explains 
how writers can explore their own ideas and how writers explore their 
feelings     through     the     characters     and own ideas and feelings 
situations  they  create,  attempt  to  influence through  characters and 
readers’    opinions    and    portray    people, situations  and  portray 
characters  and  events  in  particular  ways  by people, characters  and 
including or omitting information and making events by omitting or 
particular language choices  including  information and 

    making  particular language 
    choices       

10.LC.4    -plans,  drafts   and 
processes   of   planning,   drafting,   revising, proofreads to revise ideas, 
editing  and  publishing  writing  for  particular clarify language and edit 
purposes and audiences.  spelling and punctuation. 

    Publish  writing for a 
    particular  purpose  and 
    audience       
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In lat er childhood, students have opportunities to learn to:    

10.LC.5    

 - writes various texts in 
different forms relevant to the 
purpose, drawing on 
experiences, knowledge or 
research 

write   texts,   in   handwritten   and   electronic 
mediums,  to  entertain,  inform  and  persuade 
known   audiences   drawing   on   their   own 
experiences  and  some  unfamiliar  ideas  or 
information by researching topics  

10.LC.6    - write coherent, more
write     imaginative     texts     that:     describe complex imaginative texts 
characters  and  settings  and  use  dialogue; -that entertain    
develop a storyline of sequenced events with -describe characters with
a   problem   and   resolution;   include   details personalities and settings 
relevant  to  the  storyline;  and  draw  together -use   dialogue   to   develop 
elements  of  the  storyline,  sometimes  in  a characters and settings  
resolution    -develop   a   story   line   of 

    sequenced events with   a
    problem and resolution  

    -include relevant details  
    -draw together in resolution 
10.LC.7    - write information texts  
write information texts that provide a general -using generic structure
statement  or  introduction  to  the  topic,  and utilising diagrams, graphs
develop   the   topic   with   a   few   supporting captions     
ideas, explanations, opinions and/or -researching topic   
descriptions   -few supporting ideas,

    explanations opinions &/or
    descriptions    

10.LC.8    - supports judgments with a 
write    arguments    that    make    a    personal few  points  or  evidence  in  a 
judgement  and  support  it  with  a  few  points, persuasive way   

arguments or evidence          

10.LC.9    - condenses and selects
take  notes  from  texts  read  or  viewed,  and appropriate  information
expand  and  paraphrase  them  when  writing from other sources to use in 
their own text   an information text   

10.LC.10    -uses complex sentences 
use  compound  and  complex  sentences  to        
elaborate  ideas  organised  into  paragraphs        

for separate points          

10.LC.11    -  uses  thinking,  feeling  and 
use  adjectives  and  verbs  to  present  people, doing verbs to describe
places,  events  and  things  in  a  chosen  way, actions      
patterns  of  repetition  to  emphasise  or  link - uses technical language in 
actions  or  ideas,  pronouns  that  agree  with factual texts    
the  words  to  which  they  are  referring  and        
some specific or technical vocabulary where        

appropriate          

10.LC.12    -uses time connectives
use    time    connectives    (e.g.    ‘yesterday’, correctly in their writing  
‘afterwards’,   ‘later’)   and   tense   to   locate        
characters and actions in time, linking words        
(e.g.  ‘firstly’,  ‘or’,  ‘so’,  ‘when’)  to  structure        
texts, and referring words (e.g. ‘this’, ‘those’,        

‘there’) to link ideas          
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10.LC.13 -uses tense appropriately 
use   a   range   of   punctuation   appropriately -uses  commas  to  separate 
(e.g.      commas      to      separate      clauses, clauses   
apostrophes   in   contractions   and   to   show -uses apostrophes in 
ownership,  speech  marks  for  direct  speech, contractions   and   to show 
exclamation marks and question marks) ownership  

10.LC.14 -  uses  knowledge  of  letter- 
use  sound,  visual  and  meaning  patterns  to sound correspondence, 
spell    words    and    use    resources    (e.g. common  letter  patterns  and 
dictionaries,   spell   checks,   thesauruses)   to a   range   of   strategies   to 
check spelling and meanings. spell  familiar  and  unfamiliar 

 words   

 - uses dictionaries and Spell 
 Check to check spelling and 
 convey  precise  meaning  in 
 texts   

 -  edits  and  proofreads  their 
 own and others’ writing with 
 accuracy   
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YEAR 6   

WRITING 
Key:  
Essential Content – ELA Skill – to be assessed    

Not covered in the year  
 

 
ELA 10 The student writes effectively        

Markers of progress        

By  the  end  of  the  early  adolescence  band  of  development,  students  write 
short and extended imaginative, information and argument texts, drawing on 
personal   experience   and   less   familiar   contexts.   They   make   considered 
choices about text forms to suit their writing purpose and intended audience. 
They  plan  their  text  sequence  and  develop  paragraphs  to  include  topic 
sentences  and  relevant  information,  drawing  from  other  sources  where 
necessary.  They  organise  paragraphs  logically  to  form  cohesive  text.  They 
choose  from  a  wide  vocabulary,  including  technical  terms,  to  clearly  and 
precisely  convey  their  intended  meanings.  They  spell  most  words  correctly, 
use correct grammar and a range of punctuation appropriately. They routinely 
revise and edit their writing as the purpose demands.      

       

ESSENTIAL CONTENT  SKILLS       

In  early  adolescence,  students  have  the  oppor tunities  to  understand  
and learn about:        

10.EA.1 -recognises   the   need   to 
how   writers   draw   on   their   own   knowledge, research  topics before
experiences, thoughts and feelings, and on the writing      
subject  matter  and  forms  of  texts  they  have -recognises that writers
heard, read, viewed or researched write for different purposes 
10.EA.2 -discern writers’  purpose
how  writers  select  ideas  and  information  to and audience over a range 
support their position or purpose and to appeal of text types     

to or suit different audiences       

10.EA.3 -recognises the structure of 
structures   of   texts   for   writing   in   different a variety of different factual 
disciplines,  including  various  types  of  literary and literary text types  
and  information  texts,  and  the  formal  logical -discusses   various
structure used in argument texts. language  features  within  a 

 specific text type eg
 connective,   modality,
 emotive words    

In early adolescence, students have opportunities t o learn to:     

10.EA.4 -correctly  structures a
write  short  and  extended  texts  to  entertain, variety  of  more  challenging 
inform  and  persuade  that  develop  ideas  and and detailed text types  
information dealing with their personal views of -writes  own  texts  using  the 
the  world,  explore  some  challenging  ideas  or writing process of planning, 
argue   a   point   of   view,   in   handwritten   and drafting,  conferencing,
electronic  mediums  for  unknown  or  specified editing and proof reading  
audiences       
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10.EA.5      -explores  the  structure  and 
write  imaginative  texts  (e.g.  simple  adventure, language features of 
fantasy,   horror   and   ghost   stories,   myths, imaginative texts eg 
legends, ballads, poetry, play scripts) that use descriptive  language, 
ideas,   details   and   events   relevant   to   the sequence    
storyline, develop characters through -writes a variety of correctly 
descriptions, actions and dialogue with feelings structured imaginative texts 
and personalities beyond traditional characters, using appropriate language 
include   some   evaluative   comments   on   the features    
significance of  an  event  and  may  use  humour      

to entertain their audience        

10.EA.6           

use  dependent  and  independent  clauses  to      
extend  and  elaborate  ideas  and  information,      
including   direct   and   indirect   speech,   and      
extended   groups   of   nouns,   adjectives   and      

adverbs to develop characters, setting and plot      

10.EA.7      -writes a selection of poetry 
experiment  with  writing  poetry  in  a  variety  of eg acrostics, cinquains, 
forms (e.g. haiku, form poetry)   couplets    

10.EA.8      -produces a variety of more 
write information texts (e.g. reports, challenging and detailed 
explanations, personal  recounts, informative text types  
autobiographies)  that  provide:  an  introduction -writes   texts   that   include 
to  outline  the  scope  of  the  topic;  develop  the technical and abstract 
topic  with  ideas,  descriptions,  opinions  and/or vocabulary    
explanations  that  are  logically  organised;  and -organises information 
use   graphic   elements   and/or   headings   and under appropriate headings 
subheadings to organise presentations,     

research or other information        

10.EA.9      -correctly structures an 
write  argument  texts  providing  an  introduction argumentative text  
that   states   their   position,   logical   supporting -writes  sustained 
arguments  that  may  include  some  details  or arguments supported by 
evidence and a conclusion   evidence    

      -uses modality and emotive 
      words to enhance 
      persuasive text writing  

10.EA.10          

use particular adjectives and verbs to express      
opinions  and  give  an  evaluation  of  ideas  and      

information          

10.EA.11          

portray  people,  places,  events  and  things  in      
ways   that   appeal   to   certain   groups,   and      
present   an   issue   in   a   way   to   persuade   a      

particular audience         
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10.EA.12 -correctly  structures  writing 
write  in  paragraphs  to  order  and  sequence into paragraphs    
information    or    arguments,    and    use    topic -uses   topic   sentences   to 
sentences to emphasise the point or argument guide readers    
in  each  paragraph  and  to  focus  the  reader’s -writes paragraphs that
attention contain   a   main   idea   and 

 elaboration of the main
 idea      

10.EA.13 -uses a variety of
use  cohesive  devices  to  express  cause  and conjunctions    and
effect  relationships  (e.g.  ‘since’,  ‘in  order  to’) connectives to connect
and  to  compare  and  contrast  (e.g.  ‘although’, groups of words and
‘while’, ‘even’, ‘if’) clauses     

10.EA.14 -uses  correct  tense  within 
use correct tenses and subject-verb and noun- text      
pronoun agreement -uses   correct   subject-verb 

 agreement     

10.EA.15 -spells most common
use   a   multi-strategy   approach   to   spelling words correctly    
unfamiliar words (e.g. word origins, sound and -recognises most misspelt
visual patterns, syntax and semantics) words and uses a variety of 

 resources for correction 
 -uses   knowledge   of   word 
 parts, word origins, base
 words, meanings, visual
 and phonological strategies 
 to spell unknown words 
10.EA.16 -selects   relevant
take notes from print and electronic media, and information     
select and synthesise relevant information from -develops    an
a number of sources understanding of reliable

 sources     

 -constructs a bibliography 
 -records information from a 
 variety of sources   

10.EA.17 -proof  reads  and  edits  own 
revise  and  edit  their  writing  as  the  purpose work for  spelling,
demands. punctuation    and

 grammatical errors   
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KINDERGARTEN   

CRITICAL LITERACY  
Key:  
Essential Content – ELA Skill – to be assessed    

Not covered in the year  
 

 
ELA  11  The student critically interprets and crea tes texts    

Markers of progress      

By   the   end   of   the  early   childhood   band   of  development,   students 
recognise  that  picture  books  communicate  meaning  through  both  
the 
print  and  the  illustrations.  They  describe  the  ways  that  each  mode 
contributes  to  the  portrayal  of  a  character  or  event.  They  construct 
alternative versions of familiar stories by manipulating some of the story 
elements.  They  distinguish  between  different  types  of  texts  and  
their 
purposes,   such   as   advertisements   and   programs   when   viewing 
television.     

ESSENTIAL CONTENT  SKILLS     

In  early  childhood,  students  have  the  opportu nities  to  
understand  
and learn about:      

11.EC.1 -experiences texts mainly
different  modes  used  in  the  texts  they through   images,   print and 
view,   listen   to   and   read   (e.g.   
images, voice    
music, print and voice) and the ways each     

mode communicates meaning     

11.EC.2 -identifies   ways   in   which 
some  of  the  ways  in  which  information information reports 
texts can describe people and events and describe  weather or  
give  an  opinion  that  may  be  positive  or  animals    

negative     

11.EC.3     

how   some   texts   are   created   to   
make     
readers and viewers think in certain ways     
or  persuade  them  to  do  certain  things     

(e.g. advertisements)     

11.EC.4     

elements  in  stories  (e.g.  character,  plot     
and    setting)    and    how    they    can    
be     
manipulated to create alternative versions     

for different effects and meanings.     
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In early childhood, students have opportunities to learn to:    

11.EC.5     

examine   how   characters,   people   and     
events  are  represented  in  different  texts     
and offer suggestions for alternatives (e.g.     
if the main character had been a different     

gender)     

11.EC.6     

notice  meaning  that  is  implied  in  a  text     
(e.g. how the changing colours of the sky     
in a sequence of pictures gives the sense     

of time passing)     

11.EC.7 - constructs texts using 
create texts using a combination of sound, such means as storyboards, 
vision, words or graphics to communicate puppets etc….   
(e.g.    retell    a    simple    story    using    a     

storyboard)     

11.EC.8    recognise    ways    the    media     

conveys  messages  to  influence  people’s     

opinions     
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YEAR 1   

CRITICAL LITERACY  
Key:  
Essential Content – ELA Skill – to be assessed    

Not covered in the year  
 

 
ELA 11  The student critic ally interprets and creates texts     

Markers of progress         

By the end of the early childhood band of development, students recognise 
that  picture  books  communicate  meaning  through  both  the  print  and  the 
illustrations.  They  describe  the  ways  that  each  mode  contributes  to  the 
portrayal  of  a  character  or  event.  They  construct  alternative  versions  of 
familiar   stories   by   manipulating   some   of   the   story   elements.   They 
distinguish  between  different  types  of  texts  and  their  purposes,  such  as 
advertisements and programs when viewing television.     

ESSENTIAL CONTENT  SKILLS      

In early childhood, students have the opportunities  to understand and  
learn about:         

11.EC.1 -experiences texts mainly
different  modes  used  in  the  texts  they  view, through images, music,
listen  to  and  read  (e.g.  images,  music,  print print and voice    
and    voice)    and    the    ways    each    mode        

communicates meaning        

11.EC.2  - understands that the 
purpose information texts is to 
inform readers on a particular 
topic 

some of the  ways  in which  information  texts 
can describe people and events and give an 
opinion that may be positive or negative 
11.EC.3 -understands  how  texts  are 
how some texts are created to make readers constructed to persuade the 
and    viewers    think    in    certain    ways    or reader      
persuade   them   to   do   certain   things   (e.g.        

advertisements)        

11.EC.4 -identifies characters, plot
elements  in  stories  (e.g.  character,  plot  and and  settings  in  stories  and 
setting) and how they can be manipulated to how alternative versions
create    alternative    versions    for    different can alter meaning   
effects and meanings.        

In early childhood, students have opportunities to learn to:    

11.EC.5 -examines how  characters,
examine how characters, people and events people and events are
are  represented  in  different  texts  and  offer represented in different
suggestions  for  alternatives  (e.g.  if  the  main texts      
character had been a different gender)        

11.EC.6  - inferring 
notice meaning that is implied in a text (e.g. 
how  the  changing  colours  of  the  sky  in  a 
sequence of pictures gives the sense of time 
passing) 
11.EC.7 - constructs texts using
create  texts  using  a  combination  of  sound, such means as storyboards, 
vision,  words  or  graphics  to  communicate puppets etc….    

(e.g. retell a simple story using a storyboard)        
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11.EC.8  

recognise ways the media conveys messages 
 to influence people’s opinions. 
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YEAR 2   

CRITICAL LITERACY  
Key:  
Essential Content – ELA Skill – to be assessed    

Not covered in the year  
 

 
ELA  11  The student critically interprets and crea tes texts      

Markers of progress        

By the end of the early childhood band of development, students recognise 
that  picture  books  communicate  meaning  through  both  the  print  and  the 
illustrations.  They  describe  the  ways  that  each  mode  contributes  to  the 
portrayal  of  a  character  or  event.  They  construct  alternative  versions  of 
familiar stories by manipulating some of the story elements. They distinguish 
between different types of texts and their purposes, such as advertisements 
and programs when viewing television.       

ESSENTIAL CONTENT   SKILLS       

In early childhood, students have the opportunities  to understand and  
learn about:        

11.EC.1 -recognises  different
different  modes  used  in  the  texts  they  view, writing  styles/genres
listen to and read (e.g. images, music, print and used   in   texts   and   ways 
voice)  and  the  ways  each  mode  communicates modes  communicate
meaning meaning     

11.EC.2 -identifies  ways  in  which 
some of the ways in which information texts can information  texts  can
describe people and events and give an opinion describe people  and
that may be positive or negative events      

11.EC.3 -understands how texts
how  some  texts  are  created  to  make  readers are constructed  to
and  viewers  think  in  certain  ways  or  persuade persuade the reader  

them to do certain things (e.g. advertisements)       

11.EC.4 -identifies elements in
elements   in   stories   (e.g.   character,   plot   and stories  and  how  they  can 
setting)  and  how  they  can  be  manipulated  to manipulate  to create
create  alternative  versions  for  different  effects alternative versions (eg:
and meanings. change  the  ending  of  the 

 story)      

In early childhood, students have opportunities to learn to:      

11.EC.5       

examine how characters, people and events are       
represented     in     different     texts     and     offer       
suggestions  for  alternatives  (e.g.  if  the  main       

character had been a different gender)       

11.EC.6 -infers meaning  from
notice meaning that is implied in a text (e.g. how pictures or texts   
the changing colours of the sky in a sequence of       

pictures gives the sense of time passing)       

11.EC.7 -constructs  texts  using  a 
create   texts   using   a   combination   of   sound, combinations of sound,
vision,  words  or  graphics  to  communicate  (e.g. vision, words or graphics 
retell a simple story using a storyboard)       
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11.EC.8   recognise   ways   the   media   conveys -recognises ways the 
messages to influence people’s opinions. media  conveys  messages 

 to influence people’s 
 opinions   
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YEAR 3   

CRITICAL LITERACY  
Key:  
Essential Content – ELA Skill – to be assessed    

Not covered in the year  
 

 
ELA 11 The student critically interprets and create s texts     

Markers of progress         

By the end of the later childhood band of development, students discriminate 
between fact and opinion, and identify bias in text. They identify the ways in 
which two or more communication modes are used in a text to create mood 
and  influence  the  audience  to  think  in  particular  ways  about  a  character, 
event or product. They use these understandings to create original texts that 
are intended to persuade an audience of their peers.     

ESSENTIAL CONTENT    SKILLS      

In  later  childhood,  students  have  the  opportunities  to  understand  and  
learn about:          

11.LC.1    -experiences  texts
the  modes  and  purposes  of  different  types  of through  a  wide  variety  of 
appropriate    texts    (e.g.    books,    newspapers, medium     
magazines, advertisements, films, television      

programs, CD-ROMS and websites)       

11.LC.2    -identifies  ways  in  which 
how  information  texts  aim  to  inform,  persuade information is used in
and/or  entertain,  and  usually  have  a  point  of texts to  entertain,
view    persuade and inform  

11.LC.3    -identifies  ways  in  which 
how    texts    can    be    produced    for    different texts  can  be  produced  for 
audiences    different audiences  

11.LC.4    -recognises ways in which 
how  interests  of  intended  readers  and  viewers the  interests of intended
can be reflected in the text   readers/viewers can be

    reflected in texts   

11.LC.5         

how creators of texts choose subject matter that      
may have been influenced by their audience and      

their purpose         

11.LC.6     - identify additional 
information that if included 
would enhance text 

how  particular  perspectives  may  be  heightened 
by including or excluding information  

11.LC.7    -identifies visual,   spoken
how   visual   (e.g.   shot   types,   graphic   layout, and auditory techniques to 
links),    non-verbal    (e.g.    facial    expressions), capture   audience
spoken  (e.g.  volume)  and  auditory  techniques attention     
(e.g.  sound  effects)  develop  the  subject  matter      

and focus a viewer’s attention        
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11.LC.8  

 - advertising campaigns 
 - TV ads 
 - flyers 

how  writers  and  creators  of  texts  can  influence 
others’  opinions  and  portray  people,  characters 
and  events  in  particular  ways  by  including  or 
omitting    information    and    making    particular 
language choices or choices about text creation 
(e.g. camera shots, images). 
In later childhood, students have opportunities to learn to:    

11.LC.9 -explores   ways   in   which 
explore  different  ways  in  which  media  and  ICT media and ICT can 
can portray an event or story and how these can portray events   

influence the beliefs and actions of people     

11.LC.10  

 inferring identify  ideas  and  information  that  have  been 
omitted and suggest why 
11.LC.11 -identifies   how language 
identify  how  language  and  images  are  used  to and  images  are  used  to 
portray    people,    characters    and    events    in portray people/characters 
particular   ways   (e.g.   to   create   a   positive   or     

negative perspective)     

11.LC.12  

 - powerpoint 
 - TV commercials 
 - debates 

create  and  present  original  texts  using  more 
than one mode that are intended to persuade an 
audience of their peers. 
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YEAR 4   

CRITICAL LITERACY  
Key:  
Essential Content – ELA Skill – to be assessed    

Not covered in the year  
 

 
ELA 11 The student critically interprets and create s texts     

Markers of progress        

By the end of the later childhood band of development, students discriminate 
between fact and opinion, and identify bias in text. They identify the ways in 
which two or more communication modes are used in a text to create mood 
and  influence  the  audience  to  think  in  particular  ways  about  a  character, 
event or product. They use these understandings to create original texts that 
are intended to persuade an audience of their peers.    

ESSENTIAL CONTENT    SKILLS     

In  later  childhood,  students  have  the  opportu nities  to  understand  and  
learn about:         

11.LC.1    -experiences texts
the  modes  and  purposes  of  different  types  of through a variety of media 
appropriate    texts    (e.g.    books,    newspapers,     
magazines, advertisements, films, television     

programs, CD-ROMS and websites)      

11.LC.2    -identifies  ways  in  which 
how  information  texts  aim  to  inform,  persuade information is used in
and/or  entertain,  and  usually  have  a  point  of texts  to  inform, persuade
view    and entertain   

11.LC.3     - understands why & how to   
 produce texts for different 
 audiences 

how    texts    can    be    produced    for    different 
audiences    

11.LC.4    -identifies  ways  in  which 
how  interests  of  intended  readers  and  viewers texts  can  be  produced  for 
can be reflected in the text   different audiences  

11.LC.5     

 - explore different texts on  
 a particular subject matter 

how creators of texts choose subject matter that 
may have been influenced by their audience and 
their purpose    

11.LC.6    -identifies   how particular
how  particular  perspectives  may  be  heightened perspectives are stressed 
by including or excluding information      

11.LC.7    -recognizes techniques
how   visual   (e.g.   shot   types,   graphic   layout, used  in  media  to  capture 
links),    non-verbal    (e.g.    facial    expressions), audience attention  
spoken  (e.g.  volume)  and  auditory  techniques     
(e.g.  sound  effects)  develop  the  subject  matter     

and focus a viewer’s attention       

11.LC.8    -identifies   how   and   why 
how  writers  and  creators  of  texts  can  influence people’s  views  and  ideas 
others’  opinions  and  portray  people,  characters are communicated
and  events  in  particular  ways  by  including  or through media and ICT  
omitting    information    and    making    particular     
language choices or choices about text creation     

(e.g. camera shots, images).       
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In later childhood, students have opportunities to learn to:     

11.LC.9 -explores  ways  in  which 
explore  different  ways  in  which  media  and  ICT media and ICT can 
can portray an event or story and how these can portray  an  event  or  story 
influence the beliefs and actions of people and how these can 

 influence the beliefs and 
 actions of people   

11.LC.10 -can   portray   events   and 
identify  ideas  and  information  that  have  been include bias to influence 
omitted and suggest why views/public    

11.LC.11 -identifies how language 
identify  how  language  and  images  are  used  to and  images  are  used  to 
portray    people,    characters    and    events    in portray people, characters 
particular   ways   (e.g.   to   create   a   positive   or and events, in particular 
negative perspective) ways   (e.g.   to   create   a 

 positive  or  negative 
 aspect)      

11.LC.12 -considers the writers 
create  and  present  original  texts  using  more purpose  and  the  interests 
than one mode that are intended to persuade an of the intended audience 
audience of their peers.        
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YEAR 5   

CRITICAL LITERACY  
Key:  
Essential Content – ELA Skill – to be assessed    

Not covered in the year  
 

 
ELA 11 The student critically interprets and create s texts      

Markers of progress         

By the end of the later childhood band of development, students discriminate 
between fact and opinion, and identify bias in text. They identify the ways in 
which two or more communication modes are used in a text to create mood 
and  influence  the  audience  to  think  in  particular  ways  about  a  character, 
event or product. They use these understandings to create original texts that 
are intended to persuade an audience of their peers.      

ESSENTIAL CONTENT  SKILLS       

In  later  childhood,  students  have  the  opportu nities  to  understand  and  
learn about:         

11.LC.1 -  experiences  texts  through 
the  modes  and  purposes  of  different  types  of a variety of media   
appropriate   texts   (e.g.   books,   newspapers,        
magazines,   advertisements,   films,   television        

programs, CD-ROMS and websites)        

11.LC.2 - views a range of texts with 
how information texts aim to inform, persuade differing  opinions  and
and/or  entertain,  and  usually  have  a  point  of information  on the same
view topic      

11.LC.3 -   identifies   ways   in   which 
how   texts   can   be   produced   for   different texts  can  be  produced  for 
audiences different audiences   

11.LC.4        

how interests of intended readers and viewers        

can be reflected in the text        

11.LC.5 -identifies  purpose  of
how  creators  of  texts  choose  subject  matter advertisements    
that   may   have   been   influenced   by   their        

audience and their purpose        

11.LC.6 - identifies examples of
how      particular      perspectives      may      be pseudoscience and  the
heightened     by     including     or     excluding types  of  texts  that  use  this 
information more than others    

11.LC.7 - identifies effective and non 
how  visual  (e.g.  shot  types,  graphic  layout, effective use of font,
links),   non-verbal   (e.g.   facial   expressions), graphics and layout in
spoken (e.g. volume) and auditory techniques written  texts  to  develop  the 
(e.g. sound effects) develop the subject matter subject  matter  and  focus  a 
and focus a viewer’s attention viewer’s attention    

 - identifies effective and non 
 effective  use  of  expression, 
 tone, volume and gesture in 
 spoken texts to develop the 
 subject  matter  and  focus  a 
 viewer’s attention    
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11.LC.8      

how writers and creators of texts can influence      
others’      opinions      and      portray      people,      
characters    andnts    in    particular    ways    by      
including  or  omitting  information  and  making      
particular  language  choices  or  choices  about      

text creation (e.g. camera shots, images).      

In later childhood, students have opportunities to learn to:    

11.LC.9 -  explores  different  ways  in 
explore different ways in which media and ICT which  media  and  ICT  can 
can  portray  an  event  or  story  and  how  these portray   an   event   of   story 
can influence the beliefs and actions of people and how these can 

 influence the beliefs and 
 actions of people  

11.LC.10      

identify  ideas  and  information  that  have  been      

omitted and suggest why      

11.LC.11 -   identifies   how   language 
identify how language and images are used to and   images   are   used   to 
portray   people,   characters   and   events   in portray people,   characters 
particular  ways  (e.g.  to  create  a  positive  or and    events    to    create    a 
negative perspective) positive or negative effect 
11.LC.12      

create  and  present  original  texts  using  more      
than one mode that are intended to persuade      

an audience of their peers.      
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YEAR 6   

CRITICAL LITERACY  
Key:  
Essential Content – ELA Skill – to be assessed    

Not covered in the year  
 

 
ELA 11 The student critically interprets and create s texts     

Markers of progress:          

By the end of the early adolescence band of development, students identify 
values  and  assumptions  explicitly  stated  and  implicit  in  texts,  and  question 
the  points  of  view  or  interests  being  promoted.  They  suggest  alternative 
points   of   view   and   construct   texts   to   portray   or   promote   these.   They 
understand some techniques used in persuasive texts to appeal to particular 
audiences  and   promote   ideas,   products   or   services.   They   apply   these 
techniques  when  creating  original  texts  intended  to  persuade  an  identified 
audience and evaluate their effectiveness.      

ESSENTIAL CONTENT     SKILLS     

In  early  adolescence,  students  have  the  oppor tunities  to  understand  
and learn about:          

11.EA.1      -experiences texts
the  modes  and  purposes  of  different  types  of through a variety of
appropriate    texts    (e.g.    books,    newspapers, mediums    
magazines, advertisements, films, television     

programs, CD-ROMS and websites)       

11.EA.2      -  discusses  how  creators 
how   creators   of   persuasive   texts   use   their use  their  personal  beliefs 
personal  assumptions  about  groups  of  readers when   electing topics for
and  viewers  to  engage,  interest  and  influence their target audience  
their  audience  by  selecting  particular  subject     

matter and techniques (e.g. in advertising)      

11.EA.3          

how   readers’   and   viewers’   interpretations   of     
texts   are   influenced   by   the   knowledge   and     
values  of  the  groups  to  which  they  belong  and     

by their own experiences        

11.EA.4          

how  the  layout  of  print  and  web-based  texts     

influences meaning         

11.EA.5      -identifies gestures  which
how visual (e.g. camera angles and shot types), can  add  meaning  to  oral 
non-verbal (e.g. gestures and facial presentations   
expressions),  spoken  (e.g.  voice  qualities)  and -discusses      how      non- 
auditory   techniques   (e.g.   music   and   sound written  aspects  can  affect 
effects)  can  be  used  to  add  meaning,  interest, a text    
immediacy and authority to texts       

11.EA.6      -    discusses    how    non- 
how visual, spoken, written and auditory modes written  aspects  can  affect 
are  chosen  to  portray  characters,  places  and a text    
events  in  particular  ways  to  appeal  to  different     

groups          
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11.EA.7 -discusses  how the 
how their own membership in groups influences readers’ interpretation can 
their interpretation of texts be affected by their 

 environment    

11.EA.8         

the  ways  language  can  be  adjusted  to  show  or         
acknowledge power and to indicate closeness or         

distance in relationships.         

In early adolescence, students have opportunities t o learn to:    

11.EA.9 -identifies   advertising 
explore   the   ways   that   media   and   ICT   can techniques  used to 
influence public opinion influence the public   

11.EA.10 -examines   techniques 
analyse  media  portrayal  of  issues  to  identify used   by   the   media   to 
viewpoints, bias and stereotypes and investigate influence opinions   
ways  in  which  the  media  and  ICT  are  used  to         

influence people’s views         

11.EA.11 -reflects   on   own   writing 
select   ideas   and   information   when   creating taking into account the 
persuasive  texts  to  support  their  position  and interests and needs of 
purpose and to appeal to different audiences potential readers   

 -redrafts the same text for 
 different audiences   

11.EA.12 -examines  bias  in  various 
compare  ideas  in  different  texts  to  identify  the texts        
emphasis  and  evaluate  the  influence  on  their -identifies   influential 
own perceptions techniques  used in 

 various texts    

11.EA.13 -discusses how literary 
analyse  how  creators  of  texts  include  and  omit texts  are  structured in 
ideas   and   information   to   portray   characters, order  to  convince the 
people, places and events in particular ways reader       

         

11.EA.14         

select  aspects  of  subject  matter  when  creating         
texts   to   portray   people,   places,   events   and         
things  in  ways  that  appeal  to  particular  groups         
and  consider  the  social  justice  implications  of         

the ways these are portrayed.         
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TEXT FORMS 
 
 

Kindergarten 

Text Type 

Li
st

en
in

g 
an

d 
S

pe
ak

in
g 

R
ea

di
ng

 

W
rit

in
g 

ELA 8 9 10 
Essential 
Content 1-8 1-14 1-14 

Imaginative Texts 
Recount �� �  MJI 

Description �  �  MJI 
Narrative �  �  MJ 

Information Texts 
Procedure �  �  MJ 
Information 

Report 
�  �   

Explanation �  �   
Argument Texts 

Opinion  
(Argument) 

�  �  MJ 

�
�

Speaking and Listening is taught by Modelling, Sharing, Guided (giving 
feedback) and Applying. 
 
Reading is to be taught in modelled, shared, guided and independent 
practice. 
 
Writing is taught by modelled, shared, (jointly constructed with teacher), 
guided and independent practice. Quality texts are deconstructed and 
analysed to develop writing skills. 
 

�
Legend 

M modelled 
J jointly constructed 
I Independently written 

�
�
�
�
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�

Year 1 

Text Type 

Li
st

en
in

g 
an

d 
S

pe
ak

in
g 

R
ea

di
ng

 

W
rit

in
g 

ELA 8 9 10 
Essential 
Content 1-8 1-14 1-14 

Imaginative Texts 
Recount �� �  MJI 

Description �  �  MJ 
Narrative �  �  MJI 

Information Texts 
Procedure �  �  MJI 
Information 

Report 
�  �  MJ 

Explanation �  �  MJ 
Argument Texts 

Opinion  
(Argument) 

�  �  MJ 

�
�

Speaking and Listening is taught by Modelling, Sharing, Guided (giving 
feedback) and Applying. 
 
Reading is to be taught in modelled, shared, guided and independent 
practice. 
 
Writing is taught by modelled, shared, (jointly constructed with teacher), 
guided and independent practice. Quality texts are deconstructed and 
analysed to develop writing skills. 
 

�
Legend 

M modelled 
J jointly constructed 
I Independently written 

�
�
�
�
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�
�

Year 2 

Text Type 

Li
st

en
in

g 
an

d 
S

pe
ak

in
g 

R
ea

di
ng

 

W
rit

in
g 

ELA 8 9 10 
Essential 
Content 1-8 1-14 1-14 

Imaginative Texts 
Recount �� �  MJI 

Description �  �  MJI 
Narrative �  �  MJI 

Information Texts 
Procedure �  �  MJI 
Information 

Report 
�  �  MJI 

Explanation �  �  MJ 
Argument Texts 

Opinion  
(Argument) 

�  �  MJI 

�
�
�

Speaking and Listening is taught by Modelling, Sharing, Guided (giving 
feedback) and Applying. 
 
Reading is to be taught in modelled, shared, guided and independent 
practice. 
 
Writing is taught by modelled, shared, (jointly constructed with teacher), 
guided and independent practice. Quality texts are deconstructed and 
analysed to develop writing skills. 
 

�
Legend 

M modelled 
J jointly constructed 
I Independently written 

�
�
�
�
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�
�

Year 3 

Text Type 

Li
st

en
in

g 
an

d 
S

pe
ak

in
g 

R
ea

di
ng

 

W
rit

in
g 

ELA 8 9 10 
Essential 
Content 1-8 1-14 1-14 

Imaginative Texts 
Recount �� �  MJI 

Description �  �  MJI 
Narrative �  �  MJI 

Poetry �� �� M 
Information Texts 

Procedure �  �  MJI 
Information 

Report 
�  �  MJI 

Explanation �  �  I 
Argument Texts 

 Argument �  �  MJI 
�
�

Speaking and Listening is taught by Modelling, Sharing, Guided (giving 
feedback) and Applying. 
 
Reading is to be taught in modelled, shared, guided and independent 
practice. 
 
Writing is taught by modelled, shared, (jointly constructed with teacher), 
guided and independent practice. Quality texts are deconstructed and 
analysed to develop writing skills. 
 

�
Legend 

M modelled 
J jointly constructed 
I Independently written 

�
�
�
�
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�
�

Year 4 

Text Type 

Li
st

en
in

g 
an

d 
S

pe
ak

in
g 

R
ea

di
ng

 

W
rit

in
g 

ELA 8 9 10 
Essential 
Content 1-8 1-14 1-14 

Imaginative Texts 
Recount �� �  MJI 

Description �  �  MJI 
Narrative �  �  MJI 

Poetry �� �� M 
Information Texts 

Procedure �  �  MJI 
Information 

Report 
�  �  MJI 

Explanation �  �  MJI 
Argument Texts 

Argument �  �  MJI 
�
�

Speaking and Listening is taught by Modelling, Sharing, Guided (giving 
feedback) and Applying. 
 
Reading is to be taught in modelled, shared, guided and independent 
practice. 
 
Writing is taught by modelled, shared, (jointly constructed with teacher), 
guided and independent practice. Quality texts are deconstructed and 
analysed to develop writing skills. 
 

�
Legend 

M modelled 
J jointly constructed 
I Independently written 

�
�
�
�
�
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�
�

Year 5 

Text Type 

Li
st

en
in

g 
an

d 
S

pe
ak

in
g 

R
ea

di
ng

 

W
rit

in
g 

ELA 8 9 10 
Essential 
Content 1-8 1-14 1-14 

Imaginative Texts 
Recount �� �  MJI 

Description �  �  MJI 
Narrative �  �  MJI 

Poetry �� �� M 
Information Texts 

Procedure �  �  MJI 
Information 

Report 
�  �  MJI 

Explanation �  �  MJI 
Argument Texts 

Argument �  �  MJI 
�
�

Speaking and Listening is taught by Modelling, Sharing, Guided (giving 
feedback) and Applying. 
 
Reading is to be taught in modelled, shared, guided and independent 
practice. 
 
Writing is taught by modelled, shared, (jointly constructed with teacher), 
guided and independent practice. Quality texts are deconstructed and 
analysed to develop writing skills. 
 

�
Legend 

M modelled 
J jointly constructed 
I Independently written 

�
�
�
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�
�

Year 6 

Text Type 

Li
st

en
in

g 
an

d 
S

pe
ak

in
g 

R
ea

di
ng

 

W
rit

in
g 

ELA 8 9 10 
Essential 
Content 1-8 1-14 1-14 

Imaginative Texts 
Recount �� �  MJI 

Description �  �  JI 
Narrative �  �  I 

Poetry �� �� MJI 
Information Texts 

Procedure �  �  I 
Information 

Report 
�  �  I 

Explanation �  �  I 
Argument Texts 

Argument �  �  MJI 
 
 

Speaking and Listening is taught by Modelling, Sharing, Guided (giving 
feedback) and Applying. 
 
Reading is to be taught in modelled, shared, guided and independent 
practice. 
 
Writing is taught by modelled, shared, (jointly constructed with teacher), 
guided and independent practice. Quality texts are deconstructed and 
analysed to develop writing skills. 
 

�
Legend 

M modelled 
J jointly constructed 
I Independently written 
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Grammar and Punctuation 
 

 
Punctuation 

 

 
K 

 
1 

 
2 

 
3 

 
4 

 
5 

 
6 

Full stops:        
To end statements T T M M M M M 
In initials E E E E T T M 
In abbreviations    E E E E T T M 
Capital letters:              
To begin sentences T T M M M M M 
For the pronoun I T T M M M M M 
For proper nouns E T T T T T M 
For adjectives derived from proper nouns E E E T T M M 
For book titles E E T T M M M 
In the first line of poetry E E E T T M M 
For emphasis E E E T T M M 
For names of deity, special days and names of 
institutions 

E T T T M M M 

Question marks:        
At the end of sentences that ask for information E E T T M M M 
Exclamation marks:          
To show strong feeling E E E T T M M 
Commas:        
To separate items in a series E E E T T M M 
To separate words in a sentence for further 
explanation 

  M M T T T 

Before joining words when they join two main 
clauses 

    E E T 

To separate main and subordinate clauses    E E T T 
To separate speech from the rest of the sentence  E E T T T M 
After words like “Yes” and “No”  E E T T T M 
To separate month and year in date  E E T T T M 
To follow signal words at the beginning of 
sentences 

    E E T 

Apostrophes:        
For contractions E E T T M M M 
To show ownership  E T T T T M 
To indicate letters or numbers omitted  E T T T T M 
Quotation marks:        
When using direct speech E E E T T M M 
To show quotations within quotations      E E 
Before and after titles in an unorthodox manner       E 
Colon:        
To introduce a list    E E T T 
Semi-colon:        
To join sentences with two or more main clauses      E T 
To separate clauses containing commas      E T 

 
Legend 

E       exposed 
T        taught 
M       maintained 
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Grammar and Punctuation 
 

 

Punctuation cont. 
 

 

K 
 

1 
 

2 
 

3 
 

4 
 

5 
 

6 

Hyphen:        
To join some parts of compound words     E E T 
To join a group of words to form an expression     E E T 
To write numbers/fractions consisting of more than 
one word 

    E E T 

Dash:        
To introduce a list    E E T T 
To create a surprise     E E T 
 

Use of sentences 
 

       

Writes sentences containing a main verb E T M M M M M 
Joins sentences using conjunctions E E T T M M M 
Uses adjectives to enhance the meaning of 
sentences 

E E T T M M M 

Uses adverbs to enhance the meaning of 
sentences 

E E T T M M M 

Writes sentences in which the subject and verb 
agree in number 

     E T 

Define and demonstrate understanding of nouns:        
*  proper E E T T T M M 
*  common E E T T T M M 
*  collective        
*  abstract    E T M M 
Define and demonstrate understanding of verbs E E T T T M M 
Define and demonstrate understanding of adverbs   E E T T M 
Phrases      E T 
Clauses      E T 
Similes    E E T T 
Metaphors    E E T T 

 

Editing of text 
 

 
 

 
 

  
 

   
 

Add words to enhance meaning T T M M M M M 
Change words to achieve exact description E E T T M M M 
Delete words to tighten sentences  E T T M M M 
Rearrange words to produce a more convincing 
order 

  E E T T T 

Add phrases to enhance the meaning of sentences E E T T M M M 
Rearrange sentences to produce a more 
convincing sequence 

  E T T T M 

Write paragraphs appropriate to text type   E E T T M 
Rearrange paragraphs to produce a more 
convincing order 

   E T T T 

 

Legend 
E       exposed 
T        taught 
M       maintained 
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Spelling 
 

 
Phonemes and their major spelling patterns 

 

 
K 

 
1 

 
2 

 
3 

 
4 

 
5 

 
6 

Phonemic awareness, alphabet immersion, 
language development based on Early Years 
Letterland Program: 

       

Letterland characters a-z T T M M M M M 
Letter shapes and sounds a-z T T M M M M M 
Capitals A-Z T T M M M M M 
Long vowels a, e, i, o, u T T T M M M M 
Irregular ‘o’ E       
Alphabet proficiency, blends and digraphs, word 
endings and word building based on DIPL 
Program - Early Stage 1: 

       

a-z review  T M M M M M 
Review a, e, i, o, u  T T M M M M 
Irregular ‘o’  T T M M M M 
Silent magic e 
a-e, i-e, o-e, u-e, e-e 

E T T M M M M 

Consonant blends – bl, cl, fl, gl, pl, sl, br, cr, dr, 
fr, gr, pr, tr, sc, sk, sp-spl, st, sm, sn, sw, tw 

E T T M M M M 

Triple consonant blends – scr, spl, spr, str  E T M M M M 
Endings and final double consonants – ck, ff, ll, 
ss, nd, nt, lk, lt 

E E T M M M M 

Consonant digraphs – sh, th, wh, ch, tch, ng, nk E/T T T M M M M 
Syllabification  – simple compound words, two 
syllable words 

T T T M M M M 

Polysyllabic Words  – compound words using 
extended sounds  (three, four & five syllable 
words  - using extended vowels 

E T T T M M M 

Schwa  – the schwa is the unstressed syllable 
in English 

  E E E T T 

Advanced phonemes and spellings based on DIPL 
Program – Later Stage 1: 

       

Vowel consonant digraphs – ce, ci, cy, ge-dge, 
gi-age, gy, wr, ow-ou, aw-au, ew, all, al, full, ful, 
ar-are, er-ere, ir-ire, or-ore, ur 

 E E T T M M 

Vowel digraphs and exceptions – ee-eer, ea-
ear, ai-air, 
ie-ie-ei, oa-oar 

 E E T T M M 

Functions of y – ay, oy-oi, ly, y-, -y-, -y, ey, i  E E/T T T M M 
Double consonants – pp, tt, gg, bb, nn, rr, zz, 
dd, mm 

 E E T T M M 

Consonant digraphs – ch, ph, wh, gh-igh  E E T T M M 
Silent letters – kn, mb, wr, mn, que   E E T T M M 
Endings – s, e, ed, ing, -en, -est, -er, -y, -le E T T T M M M 
Suffixes – ous, tion, ture, ible, able, less, ness 
and others 

 E E T T M M 

Legend 
E       exposed 
T        taught 
M       maintained 
 



 

 

St Thomas Aquinas West Belconnen                                   English                                       page 90 of 151 
   
  

 
Spelling  

 
 

Phonemes and their major spelling 
patterns cont. 

 

 
K 

 
1 

 
2 

 
3 

 
4 

 
5 

 
6 

Phonics for later years:        
Vowel sounds – ee, ee_e, oo, ou (round), ou 
(double), oi, or, oy, ow (power), ow (shadow), oa 
(roar), ai (aid), ar, aw, ea (heap), ea (steak), au 
(caught), ei (reign), ey, er, ew, ie (believe), ui 
(juice), ue (argue), nch, dge, nge, rge, nce, ght  

 E/T E/T T T M M 

Consonant digraphs ‘ch’- ch,k,sh,  ‘ph’-f, ‘qu’- 
qu,k,sh, ‘th’- voiced and unvoiced, ‘wh’-w,h, 
‘gh’-f,gh, silent ‘gh’, ‘sh’-sh   

 E T M M M M 

Consonant blends – sc, spl, sch, squ, th, tw, 
dw, wh, ct, ft, pt 

 E E T T M M 

Double consonants – gg, kk, ll, mm, nn, pp, 
rr, ss, tt, zz 

 E E T T M M 

Plurals: 
s, ss, sh, ch, x, z 
Y to i and add es 
F/fe to ve and add es 
Consonant followed by o add es 
Vowel followed by o add s 

  
E 

 
E 
E 
E 

 
T 
T 
T 
T 
T 

 
T 
T 
T 
T 
T 

 
M 
M 
M 
M 
M 

 
M 
M 
M 
M 
M 

Homophones eg one/won, to/too/two   E T T M M 
Homonyms eg palm – tree, palm – hand    E T T M M 
Homographs eg bear – animal, bear – carry   E T T M M 
Prefixes: anti, milli, trans, semi, peri    E T M M 
Suffixes: able, ible, age   E T T M M 
Compound words E T T M M M M 
Contractions E E E T T M M 

 
 

Legend 
E       exposed 
T        taught 
M       maintained 
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Handwriting    
 

E
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 B
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·  recognise correct pencil grip and employ self-correcting 
techniques to practise it 

·  maintain correct body position for writing 
·  practise the three NSW Foundation Style movements: the 

sloped anticlockwise movement, the sloped clockwise 
ellipse movement and the sloped down stroke movement 

·  use a variety of writing implements 
·  use a variety of paper, e.g. butcher’s paper, paper with 

single line, paper with lines 
·  copy lower-case letters in NSW Foundation Style — 

students copy from a model with prompts and trace from 
models that provide directional guides 

·  write their own name using NSW Foundation Style 
·  know and demonstrate that letters are proportional to each 

other 
·  know that letters are related to each other (e.g. ‘g’ is an ‘a’ 

with a tail)  
·  experiment with using a computer keyboard. 
·  form upper-case and lower-case letters in NSW 

Foundation Style with letters that are of consistent size, of 
consistent shape & appropriately spaced in straight lines 

·  use correct posture and correct pencil grip 
·  use lined paper to guide (Kinder – Term 4) 
·  Year 1 - 24mm dotted thirds 
·  Year 2 – 18mm dotted thirds 
·  practice using a keyboard. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
        

La
te

r 
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·  write upper-case and lower-case letters in NSW 
Foundation Style with Cursive letters that are: of 
consistent size, of consistent slope & appropriately 
spaced in straight lines 

·  legible 
·  use correct pencil and pen grip and good posture 
·  practise a range of keyboard skills (e.g. ability to use all 

essential function keys). 
·  introduce use of pens in Year 4 

 

 

 

 

 

 

 

 

 

 
  

E
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d
 

·  write fluently in NSW Foundation Style and personal style, 
forming joined letters of appropriate size and spacing and 
using appropriate pressure 

·  use correct pen grip and maintain good posture 
·  give attention to layout and practise calligraphic flourishes 

to enhance writing in appropriate situations (e.g. project 
headings) 

·  experiment with different instruments, e.g. a range of 
pencils, different types of biros pens, ink, calligraphy pens 

·  demonstrate confidence, accuracy and speed in keyboard 
skills. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 
 



 

 

St Thomas Aquinas West Belconnen                                   English                                       page 92 of 151 
   
  

 
Handwriting 

 
 

Skill 
 

K 
 
1 

 
2 

 
3 

 
4 

 
5 

 
6 
 

Pencil grip  T T M M M M M 
Posture T T M M M M M 
Fluency patterns T T M M M M M 
Left to right direction T T M M M M M 
Top to bottom movements T T M M M M M 
Left to right movements T T M M M M M 
Letter shapes, size, slope  T T M M M M M 
Spacing of words T T M M M M M 
Writing on lines E T T M M M M 
Writing with a pen (and receiving pen 
licences) 

   T T M M 

Entries and exits (pre-cursive)    T T M M 
Joining letters (cursive)    T T M M 
Size, slope and fluency of cursive    T T M M 
Development of individual style      T M 
Print and script styles (calligraphy)  E E E E T T 

 
 

Legend 
E       exposed 
T        taught 
M       maintained 
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Statement of Agreed Practice for Teaching and Learn ing  
 
We believe our students benefit from The Gradual Release of Responsibility Model 
which provides the foundational thinking for the planning of whole class, small group and 
individual work. 
 
In this model there is a gradual release of responsibility from the teacher to the student.  
The degree of control is dependent on individual students’ needs and the strategies that 
follow take into account the range of abilities encountered and degrees of control 
employed in classrooms. 
 
It is most important to understand that the gradual release of responsibility model is not 
linear.  Students move back and forth among each of the components as they master 
skills, strategies and learning standards. 
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The Structure of the Literacy Block 
 
At St Thomas Aquinas we have agreed to implement a literacy block which consists of 
an uninterrupted forty-five minute sessions devoted to the instruction of reading four 
times a week and a forty-five minute writing session, also four times a week.  
 
The Literacy block is where reading, writing and speaking & listening are explicitly and 
implicitly taught as well as involving the students in critically literacy.  
 

On-going assessment and monitoring of students identifies the support required to target 
individual needs for all students. When teaching literacy the teachers at St Thomas 
Aquinas are guided by Every chance to learn - Curriculum framework for ACT schools 
which ensures continuity and consolidation of learning.   
 
 
Whole Class Teaching and Learning 
 

It is important to bring together the whole class to introduce reading, writing and listening 
& speaking strategies and address common learning needs the teacher has identified 
through ongoing assessment of students’ reading, writing and speaking & listening.  
 

Whole class learning helps establish a sense of community; it allows the teacher to 
model what he/she wants students to do independently; it gives a great opportunity for 
students to hear and see what others are thinking; to respond to each other and to the 
text and to collaboratively solve problems.   
 

Whole class teaching and learning occurs during Reading to Students, Modelled 
Reading & Writing, Shared Reading and Writing and Language Experiences.  
 
Small Group Teaching and Learning 
 

Small group instruction allows the teacher to cater to the range of learning needs within 
the class.  Based on teacher observations of students’ needs, the teacher forms small 
instructional and discussion groups for specific teaching purposes.   
 
Students may work with a partner or in small groups where they have an opportunity to 
practise strategies already taught.  Scaffolds are provided to support all learners.   
 
The small groups are flexible and may be used for Guided Reading and Writing, 
Reciprocal Reading, Book Discussion Groups, Interactive Writing and other collaborative 
and cooperative strategies.  
 
Individual Practice 
 

Students need time every day to enjoy reading, writing and speaking & listening and to 
independently practise the strategies taught during whole and small group class 
instruction.  The teacher must provide time for Independent Reading and Writing where 
students are given the opportunity to reflect, respond, represent and report on their 
reading, writing and learning in different ways. Students will also read and write 
independently in all other curriculum areas and at home. 
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Listening and Speaking 
 
This Essential Learning Achievement focuses on effective listening and speaking in 
conversations, discussions and oral presentations in both informal and formal situations. 
Listening and speaking influence each other in the interplay of communication in face-to-
face situations. They may also happen separately at times, such as when listening to the 
radio or recording a speech. 
 
In this Essential Learning Achievement, students have opportunities to: 

• appreciate the importance of being able to clearly articulate a point of view and to 
participate in discussions about matters of interest and significance 

• develop respect for others and consideration of everyone’s right to speak and to be 
heard 

• appreciate the importance of attentive listening for effective communication and 
learning. 

 
This Essential Learning Achievement is connected to—The student reads effectively, 
The student writes effectively and The student critically interprets and creates texts 
through the use of language purposefully and effectively with a range of audiences. 
 
 
At St Thomas Aquinas students are exposed to a variety of real life situations enabling 
them to use listening and speaking in different ways to suit a range of purposes, 
audiences and situations.   
 
We: 
 

·  provide stimulating, language-rich environments 
·  create environments where students are comfortable expressing their 

opinions, ideas and feelings 
·  promote active listening and productive talking 
·  encourage interaction in one-on-one, small group and whole class situations 
·  model specific language skills to promote effective communication 
·  monitor, assess and report on students’ understanding and use of talking and 

listening skills 
 
Teaching and learning strategies include, but are not limited to: 
 

·  news 
·  presentations 
·  debates 
·  Information Technology work 
·  group work 
·  Mass readers 
·  assemblies 

·  drama 
·  social skills 
·  songs, prayers, hymns 
·  retelling 
·  brainstorming 
·  guided, shared, novel reading 
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Reading 
 
Effective reading focuses on developing students’ abilities to read a wide variety of 
English language texts in printed or electronic forms for a range of purposes. The term 
‘texts’ refers to any communications of meaning involving language which are read, 
listened to and viewed. The focus of this Essential Learning Achievement is on reading a 
variety of texts which involve written language (or print), but which may also include 
associated images and/or sound.  
 
In this Essential Learning Achievement, students have opportunities to: 

• develop a positive attitude towards reading as an intrinsically satisfying and 
enjoyable lifelong activity that increases in skill and sophistication the more it is 
practised 

• value reading as a source of information that stimulates thinking and expands 
understandings of people and the world beyond personal experience 

• appreciate the power and beauty of language used in literature to evoke ideas, 
images and feelings, and to provide insights into human experience, identity and 
connectedness. 

 
Reading effectively enables students to engage with knowledge and ideas across all 
areas of the curriculum. Teachers in all curriculum areas have a responsibility to develop 
students’ capacities to read the types of texts associated with learning in a particular 
discipline. 
 
This Essential Learning Achievement links to the interdisciplinary Essential Learning 
Achievements—The student uses a range of strategies to think and learn and The 
student understands and applies the inquiry process through the central role of reading 
in acquiring knowledge and understanding. 

 
In particular, this Essential Learning Achievement links to the Essential Learning 
Achievement—The student critically interprets and creates texts through the application 
of critical literacy analysis of print texts. It also links to the Essential Learning 
Achievements—The student writes effectively and The student listens and speaks with 
purpose and effect because of the integrated nature of language processes used when 
reading, writing, listening and speaking. 
 
At St Thomas Aquinas we have agreed practice that t eachers from Kindergarten – 
Year 6 will teach Literacy in a block.   
 

·  All teachers will ensure that reading will be taught in four 45 minute lessons per 
week 

·  The implementation of a 45 minute writing block will be introduced as part of our 
schools Professional Learning in First Steps Writing in 2011 

·  Teaching programs include a balance of the Four Literacy Resources  
o Code Breaker 
o Text Participant 
o Text User and  
o Text Analyst represented using the First Steps substrands 
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o Use of Texts 
o Contextual Understanding 
o Conventions 
o Processes and Strategies 
 

·  Teachers will develop a greater awareness of the essential elements of  Reading 
Procedures and Reading Strategies 

·  Explicitly teach reading strategies through Modelled Reading, Shared Reading, 
Guided Reading, Book Discussion Groups & Independent Reading 

·  Agreed First Steps Reading proforma to be used for the programming of  reading 
·  A Class Profile will be developed and maintained with each student’s progress on 

the Reading Map of Development 
·  Literacy will be integrated throughout the curriculum 
·  Literacy will be integrated in class 60 minute Library Lessons 
·  Classes will have book boxes for Home Reading and Independent Reading 
·  All classes will have Silent Reading after lunch each day for 15 minutes (this is not 

counted as part of the Literacy Block) 
·  Parents and carers will be encouraged to assist with Literacy Blocks 
·  Learning Support Assistants (LSAs) will assist with Literacy Blocks where possible 
·  Learning Support Teacher (LST) will support teachers and work with small groups 

and or individuals 
·  Ongoing funding to purchase a variety of resources including written texts and 

online materials will continue 
 
 
Reading Procedures  
 

Reading procedures provide meaningful contexts for focusing on selected parts of the 
reading process.  They are characterised by a number of widely accepted steps or 
stages, conducted frequently and are generally applicable to all phases of development.  
Seven reading procedures have been selected as critical to implementing a 
comprehensive approach to reading.  The seven reading procedures are as follows: 
 

·  Reading to Students 
·  Modelled Reading 
·  Language Experience 
·  Shared Reading 
·  Guided Reading 
·  Book Discussion Groups 
·  Independent Reading 
 

 First Steps Second Edition Reading Resource Book, (2004), p.5 
 
When selecting reading procedures, the following questions can help ensure that 
students gain maximum benefit from each session. 
 

�  What is the purpose of the session? 
�  Which reading procedure will allow for the appropriate degree of student 

participation? e.g. Do students need explicit teaching or time for purposeful 
practice? 
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�  What resources will be required? 
�  How will the students be grouped? 
�  What will be planned for other students while working with a small group? 
�  What classroom routines are in place to enable students to work independently? 

 

First Steps Second Edition Reading Resource Book, (2004), p.6 
 
 

Reading to Students 
 

The focus of reading to students is on sharing a text for pleasure and not on the explicit 
teaching of such things as reading strategies, language structures or vocabulary.  When 
Reading to students, effective reading behaviours and a positive attitude can be 
demonstrated.  The primary purpose is to share the enjoyment and love of reading. 
Uninterrupted sessions are most effective when kept to a ten-to-fifteen minute time span 
on a daily basis.   
 
 
Modelled Reading 
 

The focus of Modelled Reading is on the explicit planning and demonstration of selected 
reading behaviours.  This regularly includes the demonstration of comprehension and 
word identification strategies.  Students participate by actively listening and watching 
rather than by contributing, suggesting and pursuing discussion.   
 
Clear ‘think aloud’ statements are used by the teacher to focus of a single or limited 
reading strategy.  The same behaviour is modelled many times and sessions are most 
effective when kept brief (five to ten minutes). 
 
 
Language Experience 
 

Language Experience focus is on involving the students in a shared experience.  As a 
result of the shared experience, oral language is generated and a written text is created.  
This jointly created text, scribed by the teacher, becomes the text for further reading 
sessions. 
 
 
Shared Reading 
 

Shared Reading is a supportive, interactive reading procedure where all students can 
see the text being shared.  Students observe a good model (usually the teacher) reading 
the text and are invited to read along. 
 

In Shared Reading the teacher, as an expert reader, models the reading process by 
reading the text to the learners. The text chosen may be at a level, which would be too 
difficult for the readers to read independently. Shared Reading is an instructional 
approach during which the teacher explicitly teaches the strategies and skills of proficient 
readers. Students have an opportunity to gradually assume more responsibility for the 
reading as their skill level and confidence increase.  
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Guided Reading 
 

Guided Reading is a procedure that enables teachers to support small groups of 
students who use similar reading strategies and who are able to read texts at a similar 
level. 
 

Guided Reading enables students to practice using strategies that have been already 
introduced.  The teacher guides or directs the readers to sections of the text using the 
following pattern: set of focus question, predict, read and discuss.  Most of the reading is 
performed silently.  Reading aloud is reserved for substantiation. 
 

“At risk” students need to be brought to the attention of the Learning Support Teacher 
and the Principal as soon as possible, to allow maximum support to be provided as soon 
as possible.   (Refer to English and Learning Support p.111)  
 

Students “at risk” are students who: 
 

·  have been formally assessed (running record) and are reading at a significantly 
lower reading level than the school’s agreed levels of attainment 

·  have not progressed through the PM reading levels at an acceptable pace per 
term. 

 

 
Book Discussion Groups 
 

The focus of Book Discussion Groups is on a small group of students selecting a text, 
reading it independently and meeting on a regular basis to discuss it.  With certain 
modifications, Book Discussion Groups are applicable across all year levels and can 
work equally well with literary and information texts. 
 
 
Independent Reading 
 

Students read text independently to build fluency, for information, and to apply strategies 
learned in read aloud, shared and guided reading in text at their independent level. 
 

Independent reading is the reading students choose to do on their own. It reflects the 
reader’s personal choice of the material to be read as well as the time and place to read 
it. Independent reading is done for information or for pleasure. 
 
 
First Steps Second Edition Reading Resource Book, (2004), p.7 
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Home Reading 
 

At St Thomas Aquinas we believe home reading plays an important part in learning to 
read.  Home reading reinforces the strategies that have been taught at school.  By 
providing constant exposure to a variety of texts, home reading creates a pathway to 
engender confidence and a love of reading.  Home reading should be a pleasurable 
experience for all family members involved. 
 
The Staff at St Thomas Aquinas will assist parents in this endeavour by: 

 
·  encouraging children to read as regularly as possible e.g. every night; 

·  offering a variety of high interest texts that the children can read confidently.  That 

is at a 95% or above accuracy level; 

·  encouraging children to take responsibility for their reading choices; 

·  assisting children with the choice of their texts.  These books may include Guided 

Reading / Home Reading / Independent Reading / Library books, magazines etc 

or there maybe a combination of any of these; 

·  leveling the books for Home Reading from Kinder to Year 2.  These will be leveled 

according to the PM Levels (PM Level 1 – magenta to PM Level 24 – silver).  

These books will have a coloured dot on the front.  The books available for these 

children to select from will be a level below their instructional level so there is 

minimal problem solving for the students; 

·  providing a wide range of texts in tubs for the children who are independent 

readers; 

·  keeping a log of what texts the children have read.  See Reading Resource Book 

p53 & p54, LATL p94 & p95 &  First Steps Reading – CD for examples 

·  by making relevant information about their child’s Reading Phase available. See 

First Steps Reading – CD at the back of the Reading Map of Development. 



 

 

St Thomas Aquinas West Belconnen                                   English                                       page 101 of 151 
   
  

Below is a suggested framework for teaching a reading session. 
 
 

 
 
 
A reading session should be flexible to allow the teacher to make decisions about the 
needs of the students in their class, timetabling requirements, availability of resources, 
support staff and the curriculum structure of the school.  With thoughtful organisation and 
efficient routines in place, a balanced reading session makes a significant contribution to 
students’ reading development.  Whilst ideally a reading session takes place within a 
block of time, students will also be engaged in purposeful literacy experiences 
throughout the day in different curriculum areas. 
 
 
 
 

For a successful reading session it is important to have: 
 

·  many and varied texts in the class library; 
·  students matched to appropriate texts for guided and independent reading; 
·  a print rich environment including labels, wall displays and charts; 
·  organised spaces for each of the activities; 
·  students knowledgeable about routines and procedures and taking 

responsibility for their learning. 
 

Reading Session 

Modelled Reading or Shared Reading or Language Experience 
Whole Class – Major Teaching Focus 

Independent 
Reading 

and 
Response 

 
Reciprocal 
Reading 

Book 
Discussion 

Groups 

Whole Class - Reflecting 

 
Guided 
Reading 
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Writing 
 
This Essential Learning Achievement is about students’ abilities to record and explore 
personal experiences, imagination, feelings, ideas and information in written English for 
particular purposes and to communicate these to particular audiences. Writing can be in 
handwritten or electronic form and may include additional elements, such as images, to 
convey intended meanings. 
 

Writing effectively involves understandings and skills in two interrelated aspects of the 
writing process. 
 

The first aspect involves composing, shaping and organising intended meanings in 
written language. Writers make decisions about what they want to write, why they want 
to write it and who the audience is. Depending on their purpose and audience, they 
choose writing technologies and text forms, plan the message, synthesise ideas and 
information and draft the writing, making particular choices about language use. They 
revise and shape the language to record and communicate the intended meanings as 
clearly as possible. 
 

The second aspect involves knowing and applying the conventions of spelling, 
punctuation, grammar and format to suit the purpose and audience for writing. 
Depending on their purpose and audience, writers proofread to make adjustments to 
grammar, punctuation and spelling, as necessary. They format the writing to effectively 
convey their meanings to the intended audience. 
 

Writers use both of these aspects of the writing process, attending to each as necessary, 
to record, explore and communicate their intended meanings in writing as effectively as 
possible. 
 
In this Essential Learning Achievement, students have opportunities to: 

• value writing as a medium for creative expression and for recording and 
communicating ideas, feelings and understandings 

• develop a sense of personal satisfaction and enjoyment in writing for many different 
purposes 

• develop a positive attitude towards experimenting with, shaping and improving their 
writing in order to communicate effectively 

• appreciate that communicating ideas clearly in writing and using appropriate spelling, 
grammar and punctuation create a positive impression and influence audiences to 
engage with their ideas. 

 

Writing effectively enables students to engage with and communicate knowledge and 
ideas in all areas of learning. Teachers in all curriculum areas have a responsibility to 
develop students’ capacities to write the types of texts associated with learning in a 
particular discipline. 
 

This Essential Learning Achievement links to the interdisciplinary Essential Learning 
Achievements—The student uses a range of strategies to think and learn and The 
student understands and applies the inquiry process through the frequent use of writing 
to record and communicate ideas and information derived through thinking, learning and 
inquiry processes. 
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This Essential Learning Achievement also links to—The student uses Information and 
Communication Technologies effectively, through the use of ICT for writing purposes; 
The student critically interprets and creates texts, through the application of critical 
literacy understandings to construct texts in writing; The student reads effectively, 
through the reciprocal nature of reading and writing processes; and The student listens 
and speaks with purpose and effect in the purposeful use of language to communicate 
effectively to particular audiences. 
 
At St Thomas Aquinas in 2011 it is planned that professional learning in First Steps 
Writing will be implemented to enhance the Literacy Block. 
 
 

At St Thomas Aquinas we believe that students’ writing develops when students are 
frequently engaged in authentic written language tasks in a variety of genres, for a 
variety of purposes and for a variety of audiences.  Students become familiar with a 
variety of writing styles and text types – 

·  Narrative 
·  Literary recounts 
·  Observation 
·  Literary description 
·  Personal responses 
·  Review 
·  Factual descriptions 

·  Information report 
·  Procedure 
·  Procedural recount 
·  Factual recount 
·  Explanation 
·  Exposition 
·  Discussion 

 

Through reading and modelling, students are able to take risks in their writing, and 
revise and edit their own work. 

 
 
Writing Procedures  
 

Instructional procedures provide meaningful contexts for focusing on selecting parts of 
the writing process.  They are characterised by a number of widely accepted steps or 
stages, conducted frequently and are generally applicable to all phases of development.  
Six procedures have been selected as a comprehensive approach to writing.  The six 
procedures are as follows: 
 

·  Modelled Writing 
·  Language Experience 
·  Shared and Interactive Writing 
·  Guided Writing 
·  Independent  
·  Writing 
·  Author’s Chair 

 
 

First Steps Second Edition Writing Resource Book, (2005), p.5 
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When selecting instructional procedures, the following questions can help ensure that 
students gain maximum benefit from each session. 
 

·  What is the purpose of this session? 
·  Which instructional procedure will allow the appropriate degree of student 

participation? e.g. Do students need explicit teaching or time for purposeful 
practice? 

·  What resources will be required? 
·  How will students be grouped? 
·  What will be planned for other students while working with a small group? 
·  What classroom routines are in place to enable students to work independently? 

 
 

First Steps Second Edition Writing Resource Book, (2005), p.6 
 
 
Modelled Writing can be used to demonstrate a range of skills and strategies to 
students as part of the writing workshop. 
Teachers can model writing by ‘thinking aloud’ to show how writers make decisions 
about such things as: 

• What to write   
• How to start  
• How to revise and edit writing  
• How to present information and ideas  
• Use of word banks, wall charts and other classroom scaffolds  
• How to experiment with writing  
• How to structure a new text form.  

 
The teacher provides full support, modelling and demonstrating the process of putting 
children's ideas into written language. The text becomes much richer than children can 
write themselves. 
 
 

Language Experience  is using a shared experience as a basis for jointly composing a 
text.  It is based on a shared experience.  Texts are composed as a result of the 
experience.  Students’ language is used when creating the text. 
 
 
Shared Writing is another useful tool for guiding students to jointly construct a text. The 
teacher and children work together to compose messages and stories. Before 
independent writing it can begin with gathering information about the topic and taking 
notes. The teacher can scribe as the students are encouraged to contribute their ideas or 
the pen may be shared with students and teacher taking responsibility for the writing. 
 
 

Interactive Writing  involves working with students to compose and construct a text 
collaboratively, using a ‘shared pen’.  This is usually a brief sessions from 10 to 20 
minutes and composes of a small group of students.   The teacher and students share 
the pen.  There is a planned explicit focus and students participate actively in interactive 
writing. 
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Guided Writing is carefully planned for whole class, small group or individual instruction 
to meet observed needs or to extend.  Students are required to draw on the knowledge, 
skills and understanding developed during modelled writing sessions, with varying 
degrees of support from the teacher.   
 
 

Independent Writing  allows students to independently apply previously learnt writing 
processes, understandings and strategies to their own texts.  Students take responsibility 
for their writing.  Students apply previous learning and all students are engaged in a 
writing-related task.  Students write for a sustained period and students write for 
authentic purposes. 
 
 

Author’s Chair  is an opportunity for students to voluntarily share their writing and 
receive constructive feedback.  Writing is shared with peers and feedback is explicit and 
constructive.  This is carried out at the end of the writing session. 
 

First Steps Second Edition Writing Resource Book, (2005), p.7 
 
 
 
 
 
Text Forms 
 

At St Thomas Aquinas we recognize the opportunity to teach students different text 
forms and help students understand the purpose, organisation and language features of 
common text forms. Being able to identify the audience and different purposes for writing 
helps students understand the social and cultural contexts of different forms. 
 
When introducing new text forms, effective teaching practices move students from a 
supportive context where the teacher demonstrates to the students through modelling 
and sharing to an independent context where the students take responsibility through 
guiding and applying (Gradual Release of Responsibility model). 
 
 
 
 
 
Grammar and Punctuation 
 
Writing effectively involves knowing and applying the conventions of spelling, 
punctuation, grammar and format to suit the purpose and audience for writing. 
Depending on their purpose and audience, writer’s proof-read to make adjustments to 
grammar, punctuation and spelling, as necessary. They format the writing to effectively 
convey their meanings to the intended audience. 
 
At St Thomas Aquinas effective writing involves knowing and applying the conventions of 
spelling, punctuation and grammar.  Grammar and punctuation are taught in the context 
of reading, writing, talking and listening activities and experiences both formally and 
informally. 
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 At St Thomas Aquinas we: 
 

·  provide language-rich environments modelling language conventions 
·  model and scaffold oral and written conventions 
·  provide daily opportunities for students to hear, see and practice correct 

language use 
·  model critical evaluation of written material 
·  provide thorough proof-reading and editing opportunities 
·  monitor, assess and report on students’ understanding and use of grammar 

and punctuation conventions 
 
 
Spelling 
 

At St Thomas Aquinas learning to spell is part of learning to write.  We believe students 
need to become aware of the importance of standard spelling in our society and to spell 
correctly in their own writing.  Writing provides the context for spelling development, as 
spelling is one of the tools a writer uses to communicate effectively.  Writing gives 
spelling its context. 
 

At St Thomas Aquinas we: 
·  provide encouraging learning environments to enable risk taking to occur 
·  use the Letterland program in Kindergarten to provide foundational 

phonological and multi-sensory opportunities 
·  use the DIPL (Doorway Into Practical Literacy) program in Year 1 and Year 2 

to continue to provide foundational literacy skills 
·  model a variety of strategies  
·  develop self-correction strategies 
·  encourage regular proof-reading and editing 
·  use IT functions with confidence 

 
 
To build understandings about the English orthographic system, students need to 
develop phonological awareness , graphophonic knowledge , morphemic 
knowledge  and etymological knowledge .  Therefore teachers must include these four 
elements in the spelling program. 
 

Phonological awareness  is the ability to hear, recognise, combine and manipulate the 
different sound units of spoken words. 
 

Graphophonic knowledge  is the study of how sound/symbol relationships apply to the 
alphabetical principle of written language. 
 

Morphemes  are the smallest units of meaning in words. 
 

Etymology is the study of word origins.  Building etymological knowledge is closely 
linked to building morphemic knowledge, as studying the meaning and origins of non-
phonetic words can be a guide for spelling.  
(First Steps Writing Resource Book) 
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Phonological awareness, graphophonic knowledge, morphemic knowledge, etymological 
knowledge and core words, should be explicitly taught with reference to the school’s 
Spelling and Scope and Sequence outline.    
 
We believe spelling should not be taught in isolation; it is a developmental process and 
should be incorporated into daily writing activities across the curriculum. 
 
 
Teaching knowledge about words and teaching specific strategies to spell or check 
unfamiliar words can take place during the Literacy Block using short mini-lessons based 
on a specific skill focus. In the Early Childhood Band, the alphabetical principle is 
systematically and explicitly taught. 
 
 
 
 
 

See Appendix 5  for Core Spelling Lists 
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Handwriting 
 
At St Thomas Aquinas we believe the development of handwriting skills assists students 
to communicate through writing effectively and confidently. 
 
At St Thomas Aquinas we: 
 

·  provide fine and gross motor opportunities 
·  promote sensory experiences and spatial awareness through a variety of 

media 
·  model correct posture, grip, letter formation, style and fluency 
·  encourage development through the use of pen licences 
·  investigate fonts, styles, patterns, calligraphy etc used for publishing and 

special work 
·  monitor, assess and report on students’ understanding and use of writing skills 
·  use NSW  Foundation Handwriting  

 
 
 

Below is a suggested framework for teaching a writing session. 
 

 

 
 
 

The explicit teaching of writing is best taught within a dedicated uninterrupted period of 
time, which should occur for a minimum of 45 minutes at least four times a week. A 
teacher’s writing session should be flexible to allow the teacher to make decisions about 
the needs of the students in their class.   
With thoughtful organisation and efficient routines in place, a balanced writing session 
makes a significant contribution to students’ writing development.  

Writing Session 

Modelled Writing or Shared Writing or Interactive Writing or 
Language Experience 

Whole Class – Major Teaching Focus 

 
Independent 

Writing 

 

Spelling & 
Handwriting 

Activities 

 

Grammar & 
Punctuation 

Activities 

Reflection & Author’s Chair 
Whole Class  

 
Guided 
Writing 
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A writing session begins with the teacher taking the whole class for 5 to 20 minutes to 
explicitly teach a writing strategy or skill. For the next 30 to 40 minutes, the students are 
organised into small groups for instructional writing, shared writing or independent 
writing. It is important to bring the session to a close by giving the students 5 to 10 
minutes to reflect and share their learning with others.  
 
For a successful writing session it is important to have: 

·  Many and varied texts in the class library including visual material as a stimulus 
·  A print rich environment including labels, wall displays and charts 
·  Organised spaces for each of the activities 
·  Students familiar with the routine of the session and able to take responsibility for 

completing the task 
 
 
Critically interprets and creates texts 
 

This Essential Learning Achievement is about students developing critical literacy 
thinking and applying it to the interpretation and creation of texts. 
 

The critical literacy approach involves understanding that texts are not neutral. Creators 
of texts make choices about the elements they include to position their audience to think 
and respond in particular ways. Their cultural, political and social perspectives and 
values inform these choices. A critical literacy approach enables students to evaluate 
texts and make decisions about whether to accept or resist positions they promote. 
 

The term ‘text’ refers to any communication of meaning involving language. Texts may 
convey meaning in single or combined modes (linguistic, numerical, audio, visual, 
graphic, symbolic, gestural and spatial), which may be read, listened to and viewed. 
Examples of texts with combined modes include picture books, advertisements, 
newspapers, information texts with illustrations, graphs or statistics, television, film, 
animation, music video clips, computer games, websites and online databases. 
 

Critically interpreting texts involves recognising and analysing the textual elements and 
techniques used to communicate meaning—for example, how language choices, colour, 
symbols, illustrations, diagrams, music, voice tones, camera angles, lighting and layout 
are used to inform, create mood and appeal to and persuade audiences. 
 

In this Essential Learning Achievement, students have opportunities to: 

• enhance their appreciation of texts through exercising critical literacy thinking 

• appreciate the influence creators of texts have in making and altering public opinion 

• appreciate the power of being able to decide whether to be persuaded or not. 
 

This Essential Learning Achievement is relevant to many areas of the curriculum that 
involve making meaning from primary and secondary sources, the Internet and reference 
material. In particular, it links to the Essential Learning Achievements—The student uses 
a range of strategies to think and learn, The student understands and applies the inquiry 
process, The student makes considered decisions, The student uses Information and 
Communication Technologies effectively; The student reads effectively, The student 
writes effectively and The student listens and speaks with purpose and effect. 
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Integration of Information and Communication Techno logies   
 
At Saint Thomas Aquinas we believe that Information and Communication Technology 
skills are best developed by integration into all areas of the curriculum. 
 
Computers and Interactive White Boards are used to heighten engagement and to 
support and enhance learning opportunities in all aspects of English. 
 
 Teachers ensure that resources used are in keeping with the age and development of 
the students and the curriculum outcomes to be achieved for each stage of 
development. 
 
This Essential Learning Achievement focuses on students learning how to use a range of 
Information and Communication Technologies (ICT) to support their thinking, learning 
and communication. ICT broadly encompass digital communications systems, including 
computers, associated peripheral devices and software, which are commonly linked 
together in networks. They are an important feature of life and work in contemporary 
society and are continually evolving. 
 
Using ICT effectively enables students to conduct inquiries and create knowledge, to 
communicate and collaborate with others in local and global contexts and to interpret, 
analyse, organise, transform and manage information in ways that enhance their 
learning, understanding and creativity. 
 
Using ICT effectively involves understanding the function and range of available 
technologies and then selecting, combining and using the appropriate hardware, 
software and digital systems for the intended purpose and audience. Underpinning the 
capacity to perform these actions are technical skills in the use of applications, such as 
word processing, publishing, spreadsheets, databases, multimedia, email, interactive 
software, intranet, the Internet, search engines, web logs and wikis. 
 
Using ICT effectively also involves knowing and using agreed conventions and protocols 
of electronic communication, including codes of responsible practice, as well as 
strategies to minimise risks to health and safety. 
 
In this Essential Learning Achievement, students have opportunities to: 

• develop confidence and a sense of enjoyment in using ICT for different purposes 

• develop an attitude of openness to new ways of doing things using ICT 

• appreciate the responsible, legal and ethical use of information developed by others 
using ICT. 

 

 
See Appendix 4  for a list of resources from Kinder to Year 6.  
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English and Learning Support  

At St Thomas Aquinas the Learning Support Teacher (LST) plays a pivotal role in 
providing support to teachers and students. However the class teacher has first and 
foremost responsibility for all students, consequently the Learning Support Teacher 
directs first level of support to the class teacher through collaborative consultation. 
 
The Learning Support Assistants (LSA) are able to support all students but they must be 
directed by the class teacher who plans appropriate activities which support students to 
meet outcomes through the class program, Individual Education Plans (IEP’s) and/or 
Individual Reading Plans (IRP’s).  
 
At St Thomas Aquinas parent and carers also assist in the classrooms under the 
teacher’s direction, working with individuals and small groups of students. 
 
 

Refer to St Thomas Aquinas Learning Support Policy. 
 

 

 
Early Intervention  is provided to ‘at risk’ Kindergarten students from mid Term 2.   
 
Students are identified from the Kindergarten Assessment and explicit group instruction 
in phonological awareness is provided by the Learning Support Teacher, following 
collaborative consultation with the class teacher. 
 
 
 
Reading Recovery  is provided to ‘at risk’ Year 1 students. 
 

 Individually administered observation tasks (An Observation Survey of Early Literacy 
Achievement, Second Edition, Clay M. M. 2002.) are used to identify students in need of 
supplementary support. Reading Recovery requires the provision of daily, intensive, high 
quality instruction to students experiencing reading and writing difficulties during their 
second year of school. Lessons are individually tailored to provide explicit instruction for 
each student. 
 

Reading Recovery Guidelines for 2010 and beyond, (2010) p.2 
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Statement of Agreed Practice for Assessment 

 
At St Thomas Aquinas we believe in meaningful and child-centred assessment.  The 
purpose of assessment is to improve the quality of teaching and learning. 
 
Effective assessment enables teachers to: 
 

·  Identify individual strengths and weaknesses 
·  Recording information regarding the achievement of outcomes 
·  Plan appropriate learning experiences 
·  Evaluate the English program 
·  Inform teaching practice 
·  Recognise individual needs of students and modified/extended accordingly 

 
Planning for success requires teachers to find out what individuals students know and 
can do.  It is useful to ask the following questions. 
 

·  What information is needed? 
·  What are the most efficient and valid ways to collect information, and who should       
      collect it? 

·  How can the information be collected? 
·  How can the information be recorded? 
·  What can be done with the information? 
·  How can the information be shared with others? 

 
Different data-collection tools will provide different perspectives on student performance, 
so it is important to use a range.    See Appendix 2 
 
At St Thomas Aquinas teachers use the Reading Map of Development to link 
assessment, teaching and learning in a way that best addresses the strengths and needs 
of all students.  All students are placed on the Reading Map of Development and this can 
be used to monitor students’ progress over time.  Teachers update the profiles each term 
to drive the teaching and learning in the classroom so that student needs are constantly 
being met. 
 
Data can be collected in several ways and can be grouped under the following broad 
headings. 
 

·  Focused Observation – observing students at work in regular classroom 
activities. 

 
·  Reading Products – teachers assess not only the final products that area result of 

learning, but also products that have been created during the process of learning. 
 

·  Conversations – both incidental conversations and scheduled conferences will 
provide valuable information that may not be collected in other contexts.  
Teachers who ensure they are having conversations with individual students on a 
regular basis can gain a deeper understanding of their development. 
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St Thomas Aquinas Assessment Schedule  – See Appendix 2 
 
 
 

PM READING  LEVELS – DRAFT 2010  
 

 Semester 1 Semester 2 
 Target At-risk Target  At-risk 

K 4 2 8 5 
1 14-16 10 20 16 
2 23-24 18-19 26+ 23 

 
These are a guide and you need to take into consideration the child’s comprehension of 
the text being read at each level.  The comprehension may drop them down a level.  
 
 
 
 
PM Reading Tracking  - Kindergarten – Year 6   (See Appendix 3) 
 
 
 

Students’ reading levels are tracked on the ‘teachers drive’ –  
2010 PM READING TRACKING K - 6.  These will be updated each term. 
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Statement of Agreed Practice for Reporting 
 
Reporting is an essential part of the assessment process by which information about the 
students learning in English is communicated in ways that assist students, parents, 
teachers in making decisions about what students know and can do, along with 
recommendations for their future learning.  
 
At St Thomas Aquinas reporting: 
 

·  is conducted at the end of both Semester 1 and 2 
·  is our formal communication to parents regarding student’s progress 
·  focuses on students’ strengths 
·  uses family-friendly language 
·  is accurate and constructive 
·  is outcomes-based and specifically linked to programming 
·  showcases student workbooks and assessment tasks 
·  informal meetings are offered to discuss student progress when required 

 
 
The following is a summary of formal reporting opportunities at St Thomas Aquinas. 
 

TERM 1 TERM  2 TERM 3 TERM 4 
 
Parent /  
Teacher 
Interviews 
 

·  Week 4 
 

 
Written Report with 
follow-up Parent / 
Teacher Interviews 
 

·  Written 
Report – 
home  

      (Week 8) 
 
·  P/T 

Interviews 
(Week 9) 

 

 
NAPLAN reports for 
Year 3 and Year 5 
 

·  September 

 
Written Reports with 
request for 
interviews 
 

·  Written 
Report – 
home  (Week 
8) 

 
·  P/T 

Interviews 
(Week 9) 
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Statement of Agreed Practice for Programs/Units of Work Plans 
 
At St Thomas Aquinas: 
 

·  a sequencing of learning experiences to enable all students to achieve the English 
Essential Learning Achievements in ELA s 8, 9, 10 and 11 

 

·  programming caters for a diversity of student’s learning needs 
 

·  programming develops students’ confidence and interdependence in learning 
English 

 

·  programming should be designed around the dimensions and elements of the 
Quality Teaching Framework. 

 

·  programming should be used to focus and direct the teaching and learning 
experiences. 

 

·  programming should cater for the diversity of student learning needs at a 
particular grade level. 

 

·  The sequence of learning experiences should enable students to achieve the 
desired skills. 

 

·  programming should include learning experiences that will develop students’ 
confidence, enthusiasm, enjoyment and independence in learning language. 

 

·  programming should include interdisciplinary Essential Learning Achievements in 
learning experiences where appropriate. 

 

·  programming should enable the continued development of students’ skills, 
knowledge and experiences in Reading, Writing, Listening and Speaking and 
Critical Literacy. 

 
 
Points to consider when programming 
 

·  Dimensions and elements of the Quality Teaching Framework as whole school 
pedagogy. 

 

·  Focus for students’ activities 
On which topic/theme/text/types/learning experiences will this unit focus? 
 

·  Essential Learning Achievements 
Towards which English Essential Content will the students be working? 
 

·  Designing, selecting and sequencing activities 
How can the learning experiences be sequenced to consolidate language learning 
and provide opportunities for each student to achieve the Essential Content in 
each Band?  
What roles and relationships will these activities and groupings encourage?  
How will these influence the students’ use of language? 
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·  Resources 
Which texts will be used as the basis of each unit? 
Which texts are appropriate for use as models?  
Is there an appropriate balance of spoken and written texts?  
Which texts are appropriate for wide reading? 
 

·  Assessment 
Which aspects of language development can be assessed during this unit of 
work?  
What evidence should be observed or collected (contribution to joint construction 
activities, reading logs, conferences, writing samples, participation in discussions, 
diaries and cloze)?  
How can this evidence be analysed and recorded (case histories, anecdotal 
records, informal reading, observations, work samples, rubrics, profiles)? 
 

·  Evaluation 
How successful was this unit of work?  
Were all students’ needs catered for?  
Did students enjoy the unit of work?  
Were students provided with opportunities to achieve the required skills?  
What next? 

 
At St Thomas Aquinas planning is long-term (yearly goals), short-term (4-6 weeks / term) 
and weekly. 
 
Long-term planning includes: 
 

·  Scope and Sequence 
·  Professional Learning   ie. First Steps Reading 
·  School Management Plan  
·  Agreed practice of Literacy Blocks 
·  Term Overviews – electronic myclasses  ‘St Thomas Aquinas Historical Records’ 

 
Short-term planning includes: 
 

·  Reading Map of Development 
·  Whole Class Reading Plan 
·  Small Group Reading Plans 
·  Individual Reading Plans (IRPs - if necessary) 
·  Professional Learning at Staff Meetings 
·  Electronic – myclasses  ‘First Steps Reading 2010 

 
Weekly planning includes: 

 

·  Organising Literacy Block 
·  Flexibility to ensure that the needs of small groups and individuals are met 
·  Meeting with Learning Support Teacher and Learning Support Assistants 
·  Day Book 

 
 

English programs are collected Week 4 of each term by the Assistant Principal.  
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First Steps Reading Map of Development:     Class P rofile  
Year :                 Teacher:  

Role Play  Experimental Early Transitional Proficie nt Accomplished 
Readers in this phase display 
reading-like behaviours when 
interacting with texts such as 
picture books, traditional tales 
and simple informational texts. 

They rely heavily on topic 
knowledge, pictures and 

memorization when ‘reading’ 
texts previously heard. 

Although Role Play readers 
may begin to identify their own 
name or parts of it, they are yet 

to match spoken and written 
words. 

In this phase, readers use 
memory of familiar, predictable 

texts and their developing 
sound-symbol knowledge to 

match some spoken words with 
written words. Experimental 

readers are focused on 
understanding and conveying 

the meaning of these texts 
rather than reading all the 

words accurately. They read 
and comprehend texts with 

repetitive, limited and known 
vocabulary and supportive 

illustrations 

Early readers recognize a bank 
of frequently used words and 

use a small range of strategies 
to comprehend texts. These 

include short literary texts and 
structured informational texts 
that have familiar vocabulary 

and are supported by 
illustrations. Reading of 

unfamiliar texts is often slow 
and deliberate as they focus on 

exactly what is on the page, 
using sounding out as a 

primary word-identification 
strategy. 

In this phase, readers are 
beginning to integrate 

strategies to identify unknown 
words and to comprehend text. 

These strategies, combined 
with an increasing bank of sight 
words, enable readers to read 

texts such as novels, 
newspapers and websites with 

familiar content fluently and 
with expression. Transitional 
readers reflect on strategies 
used and are beginning to 
discuss their effectiveness. 

Proficient readers have 
developed a multi-strategy 

approach to identify unknown 
words and comprehend 

demanding texts such as 
subject-specific textbooks, 

novels and essays. They are 
able to select strategies 

appropriate to the purpose and 
complexity of the text. Readers 

have a greater ability to 
connect topic, grammatical, 

cultural/world and text structure 
knowledge with what is new in 

the text. Proficient readers 
identify the target audience of 
the text. They draw on evident 
from their own experience to 

challenge or question the text. 

Accomplished readers use a 
flexible repertoire of strategies 
and cues to comprehend texts 

and to solve problems with 
unfamiliar structure and 

vocabulary. They are able to 
fluently read complex and 

abstract texts such as journal 
articles, novels and research 

reports. Accomplished readers 
access the layers of information 

and meaning in a text 
according to their reading 
purpose. They integrate, 
synthesize and evaluate 

multiple texts to revise and 
refine their understanding. 
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First Steps Whole Class Plan   
Weeks:                                            Phase:                                                                     Yr Level:  
 

Long Term Goal 
 

Major Teaching 
Emphasis 

Teaching & Learning Experiences Assessment  

Resources 

   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  
 

Teaching Procedures *Reading to students  * Modelled reading  *Shared reading  
*Guided reading  *Independent reading  *Discussion groups  *Language experience 

Teaching Practices  *Familiarising students with poetry texts  *Modelling  *Sharing 
*Guiding  *Analysing  *Practicing  *Applying  *Investigating  *Playing 
*Discussing  *Innovating  *Transforming  *Simulating  *Reflecting (p.124) 
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First Steps Small Group Plan   
Weeks:                                            Phase:                                                                     Yr Level:  
 

Long Term Goal 
 

Major Teaching 
Emphasis 

Teaching & Learning Experiences Assessment  

Resources 

   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  
 

Teaching Procedures *Reading to students  * Modelled reading  *Shared reading  
*Guided reading  *Independent reading  *Discussion groups  *Language experience 

Teaching Practices  *Familiarising students with poetry texts  *Modelling  *Sharing 
*Guiding  *Analysing  *Practicing  *Applying  *Investigating  *Playing 
*Discussing  *Innovating  *Transforming  *Simulating  *Reflecting (p.124) 
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First Steps Individual Plan   
Weeks:                                            Phase:                                                                     Yr Level:  
 

Long Term Goal 
 

Major Teaching 
Emphasis 

Teaching & Learning Experiences Assessment  

Resources 

   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  
 

Teaching Procedures *Reading to students  * Modelled reading  *Shared reading  
*Guided reading  *Independent reading  *Discussion groups  *Language experience 

Teaching Practices  *Familiarising students with poetry texts  *Modelling  *Sharing 
*Guiding  *Analysing  *Practicing  *Applying  *Investigating  *Playing 
*Discussing  *Innovating  *Transforming  *Simulating  *Reflecting (p.124) 
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Resources 
 
A full list of English resources can be accessed from the library database ‘Alice’ 
 
 
Clutterbuck, Peter M The Art of Teaching Spelling 
Addison Wesley Longman Australia (1990) 
 
 
Department of Education and Training. (2007) ACT Curriculum Framework. 
Every Chance To Learn 
 
 
Doorway Into Practical Literacy (2000), J.E Armstrong & S.D Cashmere 
Mid Stage 1 (Year 1) 
Later Stage 1 (Year 2) 
 
 
Education Department of Western Australia (2005) First Steps Spelling, Writing, 
Reading, Oral Language Resource Book/Developmental Continuum. Rigby 
Heinemann 
 
 
Education Department of Western Australia (2009). First Steps Reading 
Resource Book/Developmental Continuum. Second Edition. Rigby Heinemann. 
 
 
Fountas, Irene C & Pinnell, Gay Su Guided Reading Good First Teaching for All Children 
(1996), Heinemann 
 
  
Fountas, Irene C & Pinnell, Gay Su Guided Readers and Writers Teaching 
Comprehension, Genre, and Content Literacy (2001), Heinemann 
 
 
Freese, Gudrun Letterland teacher's guide [Kit] Britain : Collins Educational, 
2003 
 
 
Hornsby, David A Closer Look at Guided Reading (2000), Eleanor Curtain Publishing 
 
 
Manson, Judy Letterland early years handbook Rev. ed. Cambridge: 
Letterland international, 2006 
 
 
NSW Board of Studies (1998) English K-6 Syllabus and Support Document 
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NSW Department of Education and Training. (2003). Quality teaching in NSW 
schools: An annotated bibliography. Sydney: Professional Support and 
Curriculum Directorate. 
 
 
Pritchard, Fiona Letterland action songs [Sound Recording] Barton, 
Cambridge: Letterland, 2005 
 
 
PM benchmark kits (Kit 1 & Kit 2) 
 
 
Reading Recovery Guidelines for 2010 and beyond (2010) New South Wales  
Department of Education and Training 
 
 
Read On - Implementing a Comprehensive Reading Approach in Archdiocesan Schools  
Preschool – Year 10 (2010), Archdiocese of Canberra & Goulburn Catholic Education 
Office 
 
 
Treasures New and Old (2001), Catholic Education Office Canberra 
 
 
Webb T. (1998) What, When How to teach English K – 6 revised edition . 
Orange District. 
 
 
Wendon, Lyn Letterland. Programme One. Teacher's Guide Cambridge : 
Letterland international, 1997 
 
 
Wendon, Lyn Letterland. Handwriting Songs (sound recording) [Sound 
Recording] Cambridge: Letterland international, 2001 
 
 
Wendon, Lyn Letterland. Alphabet Songs [Sound Recording] Cambridge : 
Letterland international, 2001 
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Evaluation 
 
Evaluation is an ongoing process. Information for use in evaluation may be gathered 
through a range of sources including: 
 

·  Student assessment 
·  Teacher reflections on their teaching practices 
·  Anecdotal records, comments such as program evaluations 
·  Literacy plans 
·  Discussion with students, other staff, parents and community members. 

 
 
Formal evaluation will normally take place during planning sessions before/after units of 
work but can also take place during the teaching/learning process. 
 
 
Informal evaluation forms an important basis for adjusting programs or adapting and 
modifying resources to suit the needs and meet program requirements. 
 
 
 
The result of evaluation will assist teachers at St Thomas Aquinas to: 
 

·  Consider the appropriateness of the program 
·  Ensure a balance of content across the bands of development 
·  Select and use resources 
·  Respond to the analysis of data from NAPLAN in terms of its implications    
      for the literacy learning of our students 
·  Provide opportunities for students to work cooperatively 
·  Pace the teaching 
·  Provide opportunity for creativity 
·  Recognise the areas where decisions need to be made about teaching and 

learning using the dimensions and elements of the Quality Teaching Framework. 
·  Report on student progress. 
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Appendices 
 
 
Appendix 1   Management Plan Framework (CEO template) 
 
 
Appendix 2  Assessment Schedule 
 
 
Appendix 3   PM Reading Tracking 
 
 
Appendix 4  Information Communication Technology Resources (K - 6) 
 
 
Appendix 5   Core Spelling Lists 
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Appendix 1 
 

Management Plan Framework 20….  (including Literacy and Numeracy plans) 
 

Focus Goal Strategies (including Professional 
Learning) 

When  
(Target dates) 

Responsibility Budget/ 
Resources 

Evidence of 
Success/Evaluation 
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Appendix 2  
  ASSESSMENT SCHEDULE 

  
ASSESSMENT TERM 1 TERM 2 TERM 3 TERM 4 

1 2 3 4 5 6 7 8 9 10 1 2 3 4 5 6 7 8 9 10 1 2 3 4 5 6 7 8 9 10 1 2 3 4 5 6 7 8 9 10 
Kinder  CEO Assessments as 

mandated in the CEO 
folder.    (ongoing) 

                                                                                

                                                                                
  

Year 1 Running Records                                                                                 
Waddington Reading                                                                                 
Waddington Spelling                                                                                 
SENA                                                                                 

  
Year 2 Running Records                                                                                 

Waddington Reading                                                                                 
Waddington Spelling                                                                                 
SENA 1 & SENA 2                                                                                 
PAT Maths A                                                                                 

  
Year 3 NAPLAN                                                                                 

Running Records (at 
risk)                                                                                 
PAT Comprehension                                                                                 
SA Spelling Test A                                                                                 
PAT Maths                                                                                 

  
Year 4 Running Records (at 

risk)                                                                                 
PAT Comprehension                                                                                 
SA Spelling Test A                                                                                 
PAT Maths                                                                                 

  
Year 5 NAPLAN                                                                                 

Running Records (at 
risk)                                                                                 
PAT Comprehension                                                                                 
SA Spelling Test B                                                                                 
PAT Maths                                                                                 

  
Year 6 Running Records (at 

risk)                                                                                 
PAT Comprehension                                                                                
SA Spelling Test B                                                                                 
PAT Maths                                                                                 
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Appendix 3 
 

  ����������������	
����
�������    2009 �    �����    2011     
                           

  1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 

                                                              

                                                              

�� �� �� ��                                                       
�� �� �� ��                                                       
�� �� �� ��                                                       
�� �� �� ��                                                       
�� �� �� ��                                                       
�� �� �� ��                                                       
�� �� �� ��                                                       
�� �� �� ��                                                       
�� �� �� ��                                                       
�� �� �� ��                                                       
�� �� �� ��                                                       
�� �� �� ��                                                       
�� �� �� ��                                                       
�� �� �� ��                                                       
�� �� �� ��                                                       
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Appendix 4 
 

Classroom Resources for Information Communication &  Technology (K – 6) 
 

  
Kindergarten 
Microsoft Word 
Activ Studio/ ActivInspire Interactive White Board Software 
Flip Charts / Teacher constructed / down loads from Promethean Planet  
Internet –myclasses Kinder Page contains a list of sites appropriate for use 
Scootle- a large assortment of interactive literary activities 
Letterland ABC Software Program 
Letterland Blends Software Program 
Classroom Computer – Kindergarten Software Program 
Reading Eggs (Subscription) 
Copacabana Web Site 
Starfall Web Site 
Northumberland Web Site / Literacy 
Coxhoe Web Site 
Priory Woods Resources 
Power Point Presentations 
K-3 Resources (Personal Teacher Subscription) 
 
 

 
 
 

Year 1 
Microsoft Word 
Activ Studio/ ActivInspire Interactive White Board Software 
Flip Charts / Teacher constructed  
Internet- my classes-Year One page contains a list of sites appropriate for use  
Letterland Software program 
Letterland Blends Program 
Reading Eggs 
Reading Eggs Big Books& Comprehension activities 
Copacabana Web Site 
Power Point presentations 

 
 
 
 

Year 2 
http://www.innovationslearning.co.uk 
http://www.magickeys.com/books/ 
www.scholastic.com.au 
youtube 
Activ Studio/ ActivInspire Interactive White Board Software 
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Year 3 & Year 4 
Activ Studio/ ActivInspire Interactive White Board Software 
Flip Charts / Teacher constructed / down loads from Promethean Planet  
Microsoft Word 
Internet –myclasses  
Microsoft Publisher ( Flyers/ Posters) 
Powerpoint 
Google  
Scootle 
Naplan Practise Web Site 
Jenny Eather ( Writing Fun) 
Ziptales ( School Subscription) 
Kid Cyber 
Software- Grammar, Writing,  
Skillswise 
www.studyladder.com.au 
 
 
 
 
 
 
 
 
Year 5 & Year 6 
Microsoft Word 
Microsoft Publisher 
Activ Studio/ ActivInspire Interactive White Board Software 
Flip Charts / Teacher constructed / down loads from Promethean Planet  
Internet –myclasses ( Stage 3 Page) 
Powerpoint 
Google  
Spelling City 
ziptales.com 
www.studyladder.com.au 
http://www.teachers.ash.org.au/jeather/writingfun/writingfun.html 
http://www.microscope.edu.au 
http://www.copacabana-p.schools.nsw.edu.au/Get_Smart_Pages/Get_Smart.htm 
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Appendix 5 
 

 
WORD BANK OF HIGH FREQUENCY WORDS   (CORE SPELLING LIST) 
 
The words in this word bank are listed because of the frequency of use in everyday 
writing. As ‘the” is the most frequently used word it is listed first.  
 
The words in these lists are high frequency writing words and are not to be confused 
with sight words (words recognised automatically when reading). 
 
 
Core List sourced from:  
DIPL - Doorway through Practical Literacy 
Webb T. (1998) What, When How to teach English K – 6 revised edition.  
Orange District. 
 
 
 
 
 

CORE SPELLING LIST- KINDERGARTEN 
 
 

��� � �	 � 
� � �� � 
�� �
� � �� � ��� � 	�� � ��	 �
� � �� � �� � ��� � �
�� � �� � �
 � ��� � �

��� � �� � �� � ���� � �
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CORE SPELLING LIST – YEAR ONE  
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CORE SPELLING LIST – YEAR TWO  
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CORE SPELLING LIST – YEAR THREE 
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CORE SPELLING LIST – YEAR FOUR 
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CORE SPELLING LIST – YEAR FIVE  
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CORE SPELLING LIST- YEAR SIX  

 

 

����
��  ����
��
  	���������  ��������  

���������  ������	�  	�

�	�  ��	����  

���+�����  ������  ���
���  ��������  

�������  ������	�  ������������
  ���������  

������  ���
���  �����  �����	���  

���� ��  �����  ��������  ��������  

�������	  ��	�����  ������	  ��	�����  

�������  �����
  ����	  	������  

��������  �����  
�����  ��	�������  

����������  �����
  ����
��  ��������  

��	��	�  �������  �������  ���������  

��	��
  ����		��
  �����
  ��		���  

������  ����������  ���	�� �	  �������  

������  ���	�  �������  �������		  

����������  ��	�����  ��������  �������������  

�����	  ��		����  ����
��  �������  

������	���  �������	  ������
  ����
  

�������  �������
  ����
  ��������  

���
������  	�������  ����
�  ������	�  


����
�  ���
��  ����	���  	����� �  

	����
��  	��������
  ��������  ���������  

	����		���  ����
  ������	�  ��	���	����  

	��������
  �����������  	���

��  	������  

��	�������  �����  ���
�  ����������
  

������  ��	��		  ���
��
�  �����������  

�������	  ���
��  ���	�������  �������  

���������  ����  ������  � �
����  

	�����	  ��
���  ������  ���������  

	��������  	������  ����
��	�   
 



 

 

St Thomas Aquinas West Belconnen                         English                                 page 138 of 151 

SIGHT WORDS FOR READING 
 
In the English language there is a bank of words which occur frequently when 
reading. Being able to recognise these words automatically enables students to 
focus on decoding and encoding text more readily.  
Repeated exposure to a word helps the reader to develop automatic word 
recognition, with most students needing only four exposures in order for the word to 
be recognised automatically. Mastery occurs through repeated exposure of words in 
lists and in text. 
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KINDERGARTEN SIGHT WORDS FOR READING 
 
 

SIGHT WORDS            KINDERGARTEN             
 PM LIST 1 

�
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SIGHT WORDS                                     KINDERGARTEN                         
 

PM LIST 2 
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SIGHT WORDS                                      KINDERGARTEN  
                           

PM LIST 3 
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